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Foreword 


The National Policy of Education, 1986 conceives of Comprehensive Continuous 
Evaluation as built-in aspect of the Teaching-Learning Process 

Here the emphasis is on evaluation by the teacher who has not only to plan but also 
develop and use evaluation materials to suit to the needs of the learners It is, therefore not 
only necessary that the teacher knows the subject but also how to continuously assess the 
learning outcomes and to get feedback with a view to further improving the performance 
and proficiency of the pupils, It is only by using a variety of evaluation teachiques tools and 
procedures that continuous and comprehensive evaluation can effectively undertaken 

In this context the teacher invariably needs some guidance about the theoretical 
constucts of evaluation and concrete illustrations of their application in their day-to-day 
work Covering the different dimensions of evaluation as also the use of variety of 
techniques and tools, the present publication entitled "Evaluation in English, A Handbook” 
will be of immediate use to the teachers of the subject at all the school stages 

I am glad that the Department of Measurement Evaluation Survey and Data Processing 
has decided to bring out a senes of publications of this kind in different subject areas The 
NCERT has great pleasure in placing it m the hands of the teacher community and it is 
hoped that it will be found of interest and use to them 


P, L Malhotra 
Director 

National Council of Educational 
Research and Training 


New Delhi 
August 1987 




Preface 


The age-old belief that those who know a sub)ect can teach it and those who can teach a 
subject can also evaluate it stands discarded The inputs of the instruaional process as also 
those related to evaluation have got multiplied so much and have also become so varied 
that each one of them has come to occupy the prestigious position of being called a 
specialization in its own right, This brings to the fore the growing need for an enriched in- 
service teacher education to enable the teaching community to catch up with the racing 
progress being made by the different facets of the environment, 

The challenges of the environmental change require a forceftil multipronged attack 
The present document attempts to answer this need in a limited measure As a cursory 
glance over the table of contents would reveal, the document contains material which a 
teacher is likely to find to be of immediate relevance and use m the discharge of his day-to- 
day duties not just as an evaluator but also as a teacher. The focal idea of the feedback 
running through the total content unmistakably brings forth one of the most important 
objectives of evaluation that it can and should be used for improving the level of 
achievement and proficiency of pupils rather than just grading, classifying and certifying 
them 

The comments and observations of the reviewers to whom the first draft was circulated 
are encouraging enough to motivate the decision for bringing it out in a printed form and it 
is a confident hope that it will be welcomed as a need fulfilling publication by both 
teachers and teacher educators, 

I congratulate Dr, (Smt) Mamta Agrawai, for her patient and sustained effort in bringing 
the publication to the present form I must also express my gratefulness to all the teachers, 
teacher educators and the expert reviewers for their valuable contribution to the 
development of the document. 


Dr H, S, Srivastava 
Professor and Head 

New Delhi Department of Measurement, Evaluation, 

12 December 1985 Survey and Data Processing 
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CHAPTER 1 


Evaluation in English 


Evaluation in Teaching and Learning 

Evaluation is an integral part of any teaching learning programme Whenever a question 
IS asked and answered, evaluation takes place Thus, both teaching and evaluation 
overlap and merge into each other In fact, it is not possible to have teaching and 
learning without evaluation This is true for English language teaching programme, too 
Both teaching and evaluation are based on .the instructional objectives which provide 
direction to them. It is for achieving the instructional objectives that the instruction is 
given and it is to see whether the instructional objectives have been achieved and to what 
extent,\that the evaluation is made The interrelationship of objectives, instruction or the 
learning experiences and evaluation in a programme of teaching can be expressed more 
clearly through the following diagram 


INSTRUCTIONAL 

OBJECTIVES 



LEARNING EXPERIENCES 
OR 

THE INSTRUCTION PROVIDED 







EVALUATION 


This diagram illustrates that the three components of teaching and learning 
constitute an integrated net-work in which each component leads to the other. Thus, 
through evaluation, the teacher not only assesses as to how far the student has achieved 
the objectives of teaching but also judges the effectiveness of the learning experiences, 
methodology, means and the materials used for achieving those objectives 
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Evaluation is not always at the end of a course We not only want to know whether 
a student has developed a certain ability stated in the objective or not but, we also need 
to know about his progress during the course of teaching and learning Thus, evaluation 
IS a continuous process, It is more than an examination which takes place at-the end of a 
course and in which the achievement of the student is measured in quantitative terms In 
evaluation, a value judgement is also made on the basis of the measurement of their 
achievement, e g , if a child gets 60 marks in his English language test it alone does not 
tell us whether his achievement is satisfactory or not It is only when we compare this 
mark of 60 with the marks obtained by others in English, or with certain criteria laid 
down in advance, that we are able to judge or evaluate whether his achievement in 
English IS satisfactory or not. Thus, evaluation is measurement plus value judgement 

Formative and Summative Evaluation 

In evaluation we are not only concerned with comparing one child with another but also 
With measuring his progress against himself, that is, evaluation tells us whether a child 
has been able to learn to his capacity or not If there are any deficiencies in his learning 
they are removed by reteaching This system of evaluation is known as formative 
evaluation and the main purpose of this is to find out the weak points and provide feed 
back to the teacher and the student regarding the progress of the student and the 
efficiency of the teaching methods so that teaching learning process may be improved 
This type of evaluation can be done by means of unit tests which can be given after 
teaching each unit, informal class tests, assignments, and other classroom activities 
In addition to formative evaluation, there is another type of evaluation known as 
summative evaluation It comes at the end of the course or the term It involves a formal 
testing of the pupils' achievement and is generally used to grade, rank, and promote the 
students 

Thus, evaluation serves a number of purposes in teaching learning process 
Evaluation is used for assessing progress of students, measuring achievement at the end 
of the course, evaluating teaching methods, means and materials used during the course, 
classifying, selecting and promoting the students and also predicting their future 

Principles of Evaluation' 

Evaluation is not just a collection of various techniques of testing It is a process of 
determining the extent to which the instructional objectives have been achieved by the 
students. There are certain principles which may provide direction to the process of 
evaluation and may also serve as the criteria for adopting a particular device or technique 
of evaluation 

1. Determining and clarifying what is to be evaluated 

A suitable device for evaluation can be selected only when it is clear to the evaluator as to 
what he wants to evaluate. The first step in the process of evaluation, therefore, is to 
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clearly define the purpose of evaluation, i.e, to identify and define instructional 
objectives for which the pupil progress is to the evaluated 

2, Selecting evaluation techniques in terms of the put poses to be served 

Each evaluation technique is appropriate for some purposes and not so appropriate for 
other purposes The evaluator should select the one which serves his purpose best, i e , 
the one which tests the instructional objective in view in the best possible way For 
example, if the instructional objective to be evaluated is the pupils’ ability to organize 
ideas and facts into paragraphs then the composition question is the best choice But if 
the recall of some content or structural words is to be tested, the Very Short Answer type 
question may be used 

3 Combining a vaiiety oj evaluation techniques for comprehensive evaluation 

To evaluate pupils comprehensively on all the aspects of achievement, a variety of 
evaluation techniques are needed Since there are a variety of instructional objectives and 
content areas on which the pupil-achievement is to be evaluated, use of only one 
technique is not sufficient to evaluate the pupil achievement effectively Therefore, to 
make evaluation comprehensive, different types of evaluation procedures should be 
adopted depending on their suitability for testing the various objectives 

Moreover, use of a vaiiety of techniques provides an evaluator more evidences of 
different aspects of the pupil achievement on different objectives of teaching and it helps 
him in making his evaluation of the pupil achievement more consistent, because the more 
the evidence the better the evaluation 

4 Knowing the strengths and limitations of various evaluation techniques 

To be able to use a particulai evaluation device purposefully and effectively, the 
evaluator should be aware of the limitations as well as the strengths of that device, e g., 
he should know that scores on an essay type question are liable to subjectivity or that in 
objective type questions there is always a possibility of guessing He should be aware that 
various evaluation procedures can provide only approximate results even after all the 
precautions 

Once the evaluator knows the limitations of his tools, he can minimize their 
weaknesses by constructing and using them skillfully to serve his purpose effectively 

5 Evaluation is a means to an end, not an end in itself 

In teaching learning process, evaluation should be done with a purpose, and not 
evaluation for the sake of evaluation Administering a test, scoring the scripts and 
collecting the data without making any use of this information for the pupils is a wastage 
of effort The evaluation should always be taken up with a purpose and decisions 
regarding further teaching, adoption of new materials and methods, necessity of remedial 
teaching, guidance to the pupils, etc. are to be based on the evaluation. 



EVALUATION IN ENGLISH 


5 


Evaluation in English 

The evaluation programme in English language teaching has to be planned keeping in 
view the above principles of evaluation and the nature of the subject. 

Language is a skill-based subject, unlike the social sciences which are content-based 
and in which each unit is independent of the other and can be studied in isolation In 
language teaching, skills are to be developed spirally, i e , one skill is the base of the next 
skill In such a situation, a textbook is to be used only as a medium or means to develop 
the communication skills and not an end in itself, i e , m language evaluation, knowledge 
of the content of the book is not important What is important is whether the student has 
"developed the abilities of listening, speaking, reading and writing Keeping in view the 
nature of the English language, the first step in evaluation in English is to define the 
objectives of English teaching clearly and specifically 

Secondly, the teacher of English should be aware of the fact that in language 
teaching the element of evaluation is in-built far more than m any other subject. Because 
the language skills are to be developed spirally, the students' competence m developing 
these skills is also to be evaluated continuously and regularly so that their ability to 
manipulate language is improved step by step and day by day 

In fact, a language teacher automatically keeps on evaluating his pupils’ achievement 
all the time because most of the evaluation devices are also the teaching devices in 
language teaching For teaching a language item the teacher gives the class a lot of 
exercises in listening, speaking, reading and writing and the same exercises can be utilized 
for the purpose of evaluation, However, there are some items which, though useful as 
teaching exercises, may not prove very good as test items, eg substitution tables are 
good teaching exercises as they provide a lot of pattern practice to the students but it is 
not a good testing device as in achievement testing we need only a sample of the students’ 
competence in manipulating a particular pattern and not the whole exercise consisting of 
5-6 sentences of the same pattern Similarly, essay writing is a good testing device but not 
a very good device for teaching writing While teaching composition-writing in class, 
paragraph writing perhaps is more useful than a full-fledged essay because teaching has 
to be repetitive. As an essay involves lengthy writing and hence a lot of correction for the 
teacher, it may not be feasible to take it up again and again in the classroom Thus, the 
English language teacher should select the device for testing, carefully, according to the 
objective and the content area to be tested. 

For evaluating his pupils’ achievement in English a teacher has to develop a variety 
of tests to suit different purposes. Thus, he may have to devise progress tests or informal 
classroom tests, end-of-the-lesson tests or unit tests, and achievement tests which may be 
used for testing the progress of the students, their weaknesses and strong points, and their 
achievement in developing various language abilities. The results of the tests have to be 
used not only for promoting or ranking the students but also taking decisions for 
changing the methodology of teaching, sequence of units, nature of drills, exercises, 
reteaching and so on. 
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This handbook will try, in the next chapters, to tell the teachers how to go about 
deciding the objectives of English language teaching, how to construct tests to evaluate 
various objectives at different levels and how to make use of the test results 



CHAPTER II 


Instructional Objectives of English 


Education is a process of bringing about change in the individual in a desired direction to 
enable him to develop certain skills, certain understanding, thinking processes, insights, 
attitudes, etc “Our educational objectives, therefore, are the changes we wish to produce 
in the child The changes that must take place through education are represented in the 
knowledge children acquire, the skills and abilities children attain; the interests children 
develop, and the attitudes children manifest.”* Thus, the objectives serve as guide posts 
in teaching and learning and it is necessary for a teacher to be clear about the 
instructional objectives of his subject so that he is able to bring about the desired 
behavioural changes in his pupils, and also evaluate whether the changes have taken 
place or not 

To be practicable and useful in classroom, instructional objectives in all the subjects 
have to be defined clearly For this, broader objectives of a subject are broken down into 
more specific objectives which are called ‘specifications’ Specifications of an objective 
indicate the specific behavioural outcomes which are expected as a result of the teaching 
learning process 

After deciding what behavioural outcomes are expected as a result of teaching a 
particular subject, the question arises as to how these abilities should be stated so that 
they are definite and without any ambiguity Below are given some suggestions for stating 
the objectives in clear and definite terms 

1 The objective should be stated in terms of pupil behaviour rather than m terms 
of teacher activity because the aim of both teaching and learning is the achievement of 
the student. Thus the end product of teaching, i e , the change in the pupil behaviour is to 
be stated in the form of the objective 

2 An objective should be stated in a complete statement form so as to give definite 
guidance to the teacher For example ‘Comprehension of spoken English’ does not 
indicate as to what is to be done with this comprehension If the same objective is stated 
in a full statement like, ‘The student comprehends English when spoken at normal 
conversational speed’, it avoids all confusion and gives a direction to the teacher that he 
has to teach oral comprehension in such a way that at the end of the teaching learning 
process the student is able to comprehend spoken English, 

*The Concept of Evaluation, NCERT, New Delhi, I960, p 3 



8 


HANDBOOK OF EVALUATION IN ENGLISH 


3. The statement of objectives should contain both the modification in behaviour 
and content part It is not enough to say ‘The student acquires knowlege’ It should also 
specify what knowledge. Thus, the objective should be stated like this, ‘The student 
acquires knowledge of the elements of English language’ 

4 The objective should be stated in a non-composite manner Only one behaviour 
should be stated at a time, e g. ‘The student locates key words, phrases and sentences in a 
passage’, 

When an objective is defined in the above stated way, it helps the teacher in 
determining the learning experiences that should he provided to the students for attaining 
that objective It also, helps him in identifying the appropriate evaluation procedure to 
find out if the desired change has taken place in the pupil or not 

The instructional objectives of English which have been formulated on the basis of 
the above principles, are given below 

Objective I ; 

The student acquires the knowledge of the elements of English language. 

Specifications 
The student 

1 Recognizes characteristic English speech sounds, stress, intonation pattern and 
rhythm m sentences 

2 Recognizes content words, structural words, sentence patterns, spelling, capital 
letters and marks of punctuation. 

3 Recalls content words, structural words, sentence patterns, spelling, capital 
letters and marks of punctuation 

4. Recognizes difference between correct and incorrect grammatical forms 
Objective II ; 

The student comprehends English when spoken at normal conversational speed 

Specifications 
The student 

1 Grasps the significance of different stress and intonation patterns in the English 
Language 

2. Grasps the meaning of words, phrases, and sentences in contejrt 

3 Grasps the simple idea or ideas in a piece of connected speech 

4 Follows the sequence of ideas expressed or event narrated—live or over the 
radio or T V 

5 Grasps relationships between objects, persons, ideas, events, etc , occurring in 
speech or in passages read out to him 

Grasps the substance or the central idea of a connected speech 


6. 
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Objective III : 

The student reads English silently with comprel^ension 

Specifications 

The student 

1 Has reasonable speed 

2 Grasps the meaning of words, phrases, and sentences from the context, 

3 Grasps the ideas conveyed in a passage 

4 Locates key words, phrases and sentences in a passage. 

5. Locates important facts and ideas. 

6 Identifies relationship between objects, ideas, events, facts, characters, etc, 

7 Follows the sequence of ideas, facts, etc 

8 Compares objects, ideas, events, facts, characters, etc. 

9 Distinguishes between related words and ideas 

10. Interprets ideas, events, traits of character, etc 

11. Infers meanings, ideas and messages in a passage 

12. Infers the mood of the author or character 
13 Gets at the central idea of a piece. 

14, Evaluates events, actions, ideas, feelings, and views. 

Objective IV : 

The student speaks English correctly and effectively 

Specifications 
The student 

1 Uses proper pronunciation, stress and intonation. 

2 Uses appropriate pauses in speech 

3. Uses appropriate words, phrases and sentences 

4 Uses a variety of sentences 

5 Presents ideas in a proper sequence. 

6. Has reasonable speed and flow in speech suited to the situation. 

7 Uses conventional greetings and formulae 

Objective V : 

The student writes English correctly and effectively. 

Specifications 
The student 

I Writes a neat and legible hand with a right-hand or perpendicular drift and 
reasonable speed 
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2 Spells correctly. 

3 Uses capital letters and marks of punctuation 
4. Uses appropriate words, idioms and structures. 

5 Uses a variety of sentences 

6 Makes appropriate use of connectives such as and, but, so, therefore, other¬ 
wise, etc. 

7. Presents only relevant ideas and facts 

8. Avoids unnecessary repetitions 

9. Organizes ideas, facts into paragraphs 

10. Introduces, develops and ends a subject well 

11 Displays imagination in writing 

12 Follows the techniques of different forms and formats of written expression 

Objective VI : 

The student develops an interest in English. 

Specifications 
The student 

1 Reads English books, newspapers and magazines on his own 

2 Listens to radio and television broadcasts and sees films 

3 Listens to speeches, debates, discussions, plays, songs, etc 

4 Takes part in debates, discussions, plays, etc, 

5 Makes use of a dictionary and other reference books 

6. Collects or remembers lines from poems and quotations from prose 

7. Speaks English outside the class when there are opportunities 

8. Writes reports, stories, letters, poem, etc. in English on his own. 


The objectives from 1 to V operate at all the stages of teaching English within the 
range of the vocabulary and grammatical structures prescribed for that stage. These 
objectives have been arranged in a hierarchical order, e g. objective 1, the knowledge of 
the elements of language is the simplest and the basic objective to be developed and 
tested because the subsequent objectives of English require its use Then comes the 
objective of comprehension (listening and reading) and after that comes expression (oral 
and written), because the ability of comprehension is subsumed m the ability of 
expression, that is to say that expression is not possible without comprehension Though 
from the point of view of language learning, the order of objectives should have been 
listening, speaking, reading and writing, but, here these skills have been rearranged from 
the point of view of mental processes involved Thus listening and reading being the 
receptive skills have been put under comprehension and speaking and writing have been 
grouped under expression 
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Objective VI deals with developing student’s interest m English language It is a 
desirable objective to be developed and organized school activities can take care of it 
The teacher can assess it through observing the students if felt necessary 

Once the objectives of English have been defined clearly, it is the test constructor’s 
task to measure accurately the students’ achievement in developing the language abilities 
by various suitable means A programme of language testing should, therefore, be 
developed in such a way that it tests the students’ proficiency in all the language skills. 



CHAPTER Ill 


Writing Different Forms of Questions 


There are a number of tools and techniques which can be used to measure the 
achievement of students in English The nature of the tools and techniques will depend 
on the objective which we want to test For instance, for testing the abilities of speaking 
and listening comprehension oral technique will be more suitable whereas for testing 
reading comprehension and writing skill written technique has to be adopted. Similarly, 
observation and interview technique can be used to assess the interest and attitude of 
children towards the English language However, whether oral technique is to be used or 
written technique is to be employed for the measurement of achievement in English, tests 
are to be constructed and in tests, questions of different forms are to be used It is, 
therefore, necessary to know how to write questions of different forms for testing specific 
objectives 

There are mainly two types of questions 

I Supply type questions where the student has to supply the answer Which can be 
of one word or up to a number of paragraphs These questions are of three types' Essay 
Type, Short Answer Type and Very Short Answer Type 

2. Selection type questions where the student has to choose the correct answer 
from a number of given choices These are called objective type questions 

Essay Type Questions 

The essay type question gets its name from the manner in which the examinee responses 
It implies a written lesponse which may consist of one or two sentences to several pages 
The essay type questions usually begin with such terms as, ‘discuss’, ‘explain’, ‘define’, 
‘compare’, ‘contrast’, ‘describe’, ‘outline’, etc The student is allowed freedom with respect 
to what his answer will include, its wording, length, and organization. 

In English language testing, essay type questions are used for two purposes. Firstly, 
the essay type questions are used for testing the knowledge and comprehension of the 
students of the read material, i e , the lessons in the textbook Here the purpose of using 
these questions is two-fold—to test the knowledge of the content as well as the expression 
ability of the students, For example 
(i) “For a boy of fourteen his own home is paradise” 

How did Phatik realize this"^ 

(From ‘Home coming’) 
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(ii) What qualities of character do you find in Paf^ Illustrate your answer with 
examples Give any three qualities (From “The Short Circuit”) 

Secondly, the essay type questions are used for testing the writing ability of the 
students in different formats of writing, i e , compositions, letter writing, paragraph 
writing, dialogue writing, story writing, etc For example 

(i) Write a composition in about 200 words on ‘A day in the life of a teacher’ 

or 

‘My Saddest Experience’ 

(ii) You wish to make a pen friend in Japan. You have got an address of a Japanese 
girl called Yushi Write your first letter to her introducing yourself 

Essay type questions have continued to be in favour with teachers for a long time 
and are stoutly defended by their advocates The advantages stem directly from the fact 
that the student organizes his own answers and expresses them essentially m his own 
words So higher mental processes like ability to think, integrate, summarize, apply and 
interpret, organize knowledge, express ideas clearly, concisely and effectively are better 
evaluated by essay type questions. Essay type questions are easier to construct and 
administer than objective type questions 

While the above advantages should be kept in mind, the test maker should also be 
aware that theie are some rather severe limitations connected with the essay form 
Subjectivity of scoring is the most serious disadvantage of the essay type questions 
Scoring IS usually extremely unreliable—to such an extent that the papers rated excellent 
by some evaluators have been rated poor by others Sometimes even a single evaluator 
does not agiee with his own judgement after an interval of some time Sometimes factors 
like handwriting and the teachers impression of the student (Halo effect) affect scoring 
Moreover, it requires a lot of time to read the answers. 

Another deficiency of essay type items is the limited sampling of the course content. 
A test which consists of five or ten questions cannot hope to sample widely over any 
sizeable area of content or activities, but can measure only a few of the important areas 
Thus the limited sampling affects the reliability and hence the validity of the essay test. In 
English language testing this deficiency is applicable only when the test is wholly based 
on textual content 

Sometimes, pupils who do not know the answer to an essay question try to bluff the 
teacher It is usually done by repetitions, lengthy illustrations, or by discussing some 
other related matter in detail so that the answer may give a semblance of completeness. 

If essay type questions are to be effective they need to be constructed carefully 
Suggestions for writing good essay type questions are given below 

1 Essay type questions should be set to test only those instructional objectives which 
cannot be tested by other forms of questions In English language testing these 
questions can be used for testing written expression of the student 

2 Use simple language so that there is no chance of ambiguity or misinterpretation on 
the part of the student 
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3. Phrase the question m such a way that it is clear to the student what the test task 
actually consists of and what is the scope of the expected answer, Don’t use phrases 
like “What do you think of”, “What do you know about”, “Write short notes on” 
etc Instead use words like “compare”, “contrast”, “describe” For this purpose, the 
essay type questions may also be structured For example a composition on 
‘Journey by Bus’ may be made more specific by providing guideline to the students 
like this 

‘Your experience in a bus’ 

You may write about the activities going on in the bus and outside at the bus stand. 
You may tell how you felt on boarding the bus Describe the things you saw during 
your half an hour journey in the bus .Write in about 200 words 

4 Marks should be clearly allocated part-wise if there are more than one part m the 
question 

Short Answer Type Questions 

Short Answer type questions require comparatively shorter answers than essay type 
questions Though there is no rigid limit for a short answer, questions which have 2 to 4 
value points and can be answered m about 50 to 60 words may be termed as short answer 
questions. 

Since these questions require short answers, they can cover more areas in the 
syllabus and test a far wider range of pupils’ achievement than the essay type questions, 
Hence, they have a better validity than essay type questions. 

Another advantage of short answer questions is that they require specific and 
definite answers Hence, the scoring becomes more objective, ensuring better reliability. 

In language testing short compositions like paragraph writing, short dialogue 
vnting, application writing, etc. can be treated as short answer questions provided they 
an be answered within 50 to 60 words Some examples of such questions are given 
lelow 

(i) Write a paragraph on preparing tea (60 words) 

(ii) You have received an invitation from your fnend to ‘attend his/her birthday party’ 
Write a note of refusal explaining the cause of inability to attend 

(ill) You have to attend your cousin’s wedding Write an application to the principal of 
your school to grant you two days’ leave 

(iv) A lady comes into a hotel and asks the receptionist about a friend who is staying in 
that hotel Construct the conversation between the lady and the receptionist Each 
one speaks only twice 

(v) You have an old radio or bicycle or a watch which you want to sell Prepare a sale 
notice to be put up on the notice board of your school. 

Good short answer questions can also be framed to test comprehension of the 
unseen as well as the prescribed text For example- 
(i) “Brilliant scientist though he was, Griflin .vas rather a lawless person His landlord 
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disliked him and tried to eject him In revenge Griflin set fire to the house” 
Q What are the two characteristics of Griflin mentioned in the above paragraph'^ 
(li) How did Tom get away from white-washing the whole fence'? (From ‘Tom Sawyer’) 
While writing short answer type questions, almost the same precautions are needed 
as in writing essay type questions, that is. 

1. The objective of testing should be clear 

2 The language of the question should be simple and precise 

3 The scope of the answer should be clear to the students For this the word 
limit of the answer may be specified where necessary 

Very Short Answer Questions 

Questions which require one word to one sentence answers are termed as very short 
answer questions. These questions are for one or half mark each and have one testing 
point only They can be used profitably in language testing for testing the knowledge of 
elements of language, comprehension of the text and expression ability 

Very short answer questions can be marked quite objectively since the response is 
more or less fixed. Moreover, they ensure better validity as more items in the course 
content can be tested through these questions than essay type or short answer type 
questions 

Very short answer questions may be of gap filling, completion of sentences, 
transformation of sentences, usage of words or question form type 
The examples of each are given below 

1 Completion type 

(i) I was so wqrried. 

(ii) She doesn’t know when. 

2 Gap filling type 

(i) I am not satisfied.your explanation. 

(ii) Anu dropped a cup while she.(wash) the dishes 


7).Transformation type 

(i) Meera said to me, “1 am going to Srinagar tomorrow”. 

(Rewrite m indirect narration) 

(ii) It IS so foggy that I cannot see the road clearly 

(Rewrite using “too”) 

4 Usage Type 

Use the following words and phrases in sentences of your own 
(i) ensure (ii) sense of relief 

5 Question form 

To the little girl he was a figure to be feared and avoided. Every morning before 
going to work he came into her room and gave her a casual kiss, to which she 
responded with “Good-bye, father ” 

Who does ‘he’ refer to in the first sentence? 
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While preparing very short answer type questions, the test constructor should be 
definite about the objective he is going to test for and select the variety of very short 
answer question accordingly. Secondly, he should try to make the question so specific 
that only one answer is correct Where there are other possible answers, provision for 
them should be made m the marking scheme 

Objective Type Questions 

Objective type questions have only one correct answer which the student has to choose 
out of the given choices As these questions can be marked objectively, they are called 
objective type questions This means that the examinee -will get the same mark no matter 
who marks the question They can be scored mechanically also and that is why are very 
popular when large number of candidates are to be tested 

Although objective type questions can be marked easily and quickly, they take 
considerable time and effort for preparation The basic criticism against objective type 
questions is that they do not require higher mental abilities and are easier to answer than 
supply type questions But it is not so. Objective type questions also can be framed for 
any level of difficulty as the test constructor wishes 

Another criticism against objective type questions is that the answer can be guessed 
However, if 4 alternatives are given for each question, the chance of guessing is reduced 
to only 25 per cent 

In language testing objective type questions are useful for testing the knowledge of 
elements of language and the comprehension of the text 
There are many forms of objective type questions 

1. True-false or yes-no type questions 

In this type of question a statement is given and the testee is asked whether it is true or 
false, (T/F) or right or wrong, The main disadvantage of T/F items is that there is a 50% 
chance of guessing and even poor students may score 50% just by guessing But these 
Items are quick to construct and score and provide a fairly reliable measure of students’ 
comprehension of the text particularly in the class room testing 
An example of T/F items is given below, 

“The day-time temperature in the Sahara is very high, but the nights are very cold The 
desert is very dry except in the oases” 

Indicate whether these sentences are true or false by writing T or F in the brackets, 

1 Sahara is very hot during the day ( ) 

2 The oases are very dry ( ) 

3. There is no water in the desert ( ) 

2 Matching type questions 

In matching type questions there are two columns. The words or statements given in 
column A are to be matched with the answers given in column B, e g.. Match the words 
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given in column A with the meanings given 
A 

(i) Barber 

(ii) Waiter 
(ill) Baker 
(iv) Managei 


(a) 

(b) 

(c) 

(d) 

(e) 

(f) 


in column 
B 

One who 
One who 
One who 
One who 


B 


makes bread/biscuits, etc 
IS mcharge of a place 
cuts people’s hair 
serves food in a hotel 
One who designs buildings, bridges, etc. 
One who looks after sick people. 


In Its simple form, the matching type question has the same number of alternatives 
as the items so that the choice of alternatives is widest at the beginning and tapers down 
to ones only one alternative for the last item. Thus, the student automatically gets the 
answer to the last item To avoid this, master-matching type items can be used in which 
the number of alternatives is more than the items Thus, if there are four items m column 
A, there can be 6-7 alternatives in column B 

In English, matching type items are good for testing vocabulary and structure. 


3 Multiple choice questions 

Multiple choice items are the most useful of all the objective type items In these 
questions there is a stem which poses the problem The stem may be in question form or 
in the form of an incomplete statement Then there are four or five choices given for 
answer only one of which is correct and the rest are distractors. The student has to select 
the correct answer from the given alternatives For example' 

(i) an incomplete statement 

He was very much interested_the story 

A by 

B. on 

C. in 

D. at 

(li) a question. 

What IS the first paragraph about in the above passage? 

A The use of sea-ports 

B Transportation of various types of goods 
C. Ships and other kinds of transports 
D The facilities m a sea-port 

While writing multiple choice questions certain things are to be kept in mind, 
such as 

1 Present a single, definite problem in the stem 
For example 
Nigel’s mother 

A. didn’t like him to read books at all. 

B. liked him to read what she chose 
C let him read any books he liked. 
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D always liked the books he chose for himself 

In this Item the stem does not present any problem for the examinee. Therefore, the 
item may be rewritten like this 

What did Nigel’s mother do about the books to be read by him"^ 

A told him what to read 
B did not let him read at all. 

C. let him read what he liked, 

D. did not care what he read 

2 Include as much of the items as possible m the stem The words or phrases which 
are to be repeated in each option should be put in the stem 

A ‘pioneer’ is 

A One who carries a message 
B One who is mindful of his duties 
C One who fights for his country. 

D One who starts something new. 

The stem should be rewritten so that it reads 
A ‘pioneer’ is one who 
A carries a message 
B, IS mindful of his duties 
C fights for his country, 

D starts something new 

3 Make the alternatives similar in content, degree of precision and length 
Deep sorrow is 

A, plum 

B, grief 
C wits 
D couch 

In this item all the alternatives are different in content 
A better item would be' 

Deep sorrow is 
A worry 

B, grief 

C. suffering 
D shock 

In the item 

when the author saw the Firewalker’s act, he_ 

A joined in the shouting and laughing 
B was shocked and didn’t go near the pit 

C, was afraid of the fire-pit and a little angiy, 

D, was puzzled like the scientists who have tried to understand how it is done. 
The fourth alternative, which is also the correct answer, is too lengthy 

This item, therefore, could be rewritten as following: 
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When the author saw the Firewalker’s act, he_ 

A jointed in the shouting and laughing 
B was shocked and didn’t go near the pit 
C was afraid of the fire-pit 
D was puzzled as to how it was done 

4. All verbal clues that will help the student in selecting the correct answer or in 
eliminating an incorrect alternative should be avoided The following item 

A person who travels in a space-ship is called an_ 

A pilot 
B astronaut 
C navigator 
D mariner 

It should be written in this way 

A person who tiavels in a space-ship is called_ 

A a pilot 
B an anstronaut 

C. a navigator 

D. a manner 

5 The alternatives should be grammatically consistent with the stem An example of a 
grammatically incorrect item is as follows 

During the monsoons the current in river Teesta is very swift but in winter it 
is _ 

A. smooth 
B slow 

C, silent 
D sleeping 

Here the last alternative ‘sleeping’ should be rewritten as ‘sleepy’ 

6 All the distractors should be plausible, i e,, they should be attractive enough to 
appear right to a student who is not sure of the correct answer Plausible distractors can 
be best found from the errors made by students The following item is not a good one 
since the fourth ahernative doesn’t seem to be plausible 

Egyptians made pyramids to_ 

A show their skill in architecture 

B. preserve the bodies of their kings 
C worship the Sun God 

D make fun of others 

It can be improved by changing the last alternative to' 

D protect the common people 

7 There should be only one correct option, so as not to confuse the student 

8 Distractors should not be too difficult for the examinee to understand 

9 When the test is written, the position of the correct answer should be random All 
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the positions, i e., A,fl,C or D should be used approximately the same number of times in a 

series of questions. 

Qualities of a Good Question 

1. Objective based A question should be based on a piedeteimmed objective and should 
be framed in such a way that it tests the objective effectively 

2 Content While framing the question, the test writer should keep In mind that the 
question should test the same area of content which he wants to test 

3. Form of Question The form of question depends on the objective and the content 
area to be tested Some forms are better than the others for testing certain abilities 
For example, essay type or short answer type questions are very well suited for testing 
expression, ability to summarize or presenting arguments, etc , whereas objective type 
questions may be more suitable for testing leading comprehension and knowledge of 
elements of language, etc, 

4, Language A good question is framed in a clear, precise and unambiguous language, 
well within the comprehension of the students Directions like ‘What do you know 
about’, ‘Write short notes on’, etc should be avoided because they do not present a 
clear problem to the student 

5 Difficulty level A question should be written keeping in view the level of the pupils 
for whom it is meant How difficult the question is depends on the ability to be tested, 
the content area to be tested and, the time available to answer it In a test most of the 
questions should be of average difficulty level while some can be easy and some difficult 

6 Discriminating power A good question is that which can discriminate between good 
and poor students However, it is not possible to estimate the discriminating power 
without trying out the questions 

7 Delimited scope of the answer The language of the question should be specific and 
precise so that the scope of the expected answer is clearly delimited or defined It is 
better if the item writer writes the outline of the expected answer Once the answer is 
written out, it is easy to realize the faults of the question, and it can be improved with 
regard to language and the content to be covered. 

8 Value points Value points or marks carried by a question should be indicated with the 
question In case of questions with two or more parts, value points carried by each 
part should be clearly mentioned, 

Item writers, while framing questions, should keep the above qualities of good 

questions in mind and should write questions of different forms accordingly 
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Testing Elements of Language 

The objectives of teaching any language arc broadly defined as comprehension and 
expression Comprehension consists of the student’s ability to understand any oral or 
written communication in the language Expression means the ability of the student to 
convey his ideas properly in oral and written forms The abilities to comprehend a 
language and to express oneself in that language greatly depend on one’s knowledge of 
the elements of language which consist of phonology (sound system), vocabulaiy and 
structure 

Phonology of a language is concerned with the sound system of that language, its 
stress, intonation and rhythm Vocabulaiy is primarily concerned with the meaning of 
words and structure is related to the various sentence patterns and grammatical forms 
Since language learning consists of developing integrated skills of listening, speaking, 
reading and writing m the learner, it may be argued that there should be no separate tests 
for elements of language and the students should be tested only for comprehension and 
expression The elements of language can get tested by the way thiough comprehension 
and expression tests, But, it cannot be denied that without the knowledge of the elements 
of language, the abilities of speaking, listening, reading and writing cannot be developed 
Therefore, it is necessary to test them separately, specially in the primary stages before 
the language skills are fully developed 

To test the elements of language separately and objectively, objective type or very 
short answer type questions can be employed 

1. Tests of Phonology 

A phonology test tries to test the following abilities . Ability to recognize and pronounce 
characteristic speech sounds of English language, ability to recognize and use the stress 
patterns of English language and, the ability to recognize and produce the intonation 
patterns of English language 

1.1 Sound disc) imination tests 

These tests are designed to test whethei the student is able to discriminate between two 
similar sounds, 

11.1 Oral tests , In the oral tests the testce may be asked to repeat the words spoken by 
the teacher This is useful not only for drilling the children in pronounciation but also for 
testing sound discrimination and oral production For example 
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Repeat the words 

Lack, lake; ran, run; level, label, ban, pan; seat, sheet, well, bell, etc 

1 1 l.Dictation - The most commonly used test for sound recognition is dictation The 
teacher speaks out the words and the students write them, e g , mad, made, live, leave, sit, 
seat, etc. The problem with this test is that it not only tests sound discrimination but also 
tests the spelling ability If a child does not know how to spell, it will be difficult to know 
whether he is able to discriminate between sounds or not 

1.13 Objective type tests ■ These are of various types 

(i) Type I ; In this type of test pictures are given in the answer-sheets and the words are 
spoken by the teacher The students have to indicate the number of the word which 
corresponds to the picture, e g, 



The teacher speaks the words with sufficient pauses in between to enable the students to 
make their choice 

A tip B tap C tape D top 

The testee writes the number of the correct word in front of the picture, i e B 
In another type of picture test four pictures may be given and one word is spoken. 
The testee indicates the picture corresponding to the spoken word 
(ii) Type II , In this type of test the student listens to the words spoken by the teacher 
and writes the number of the correct answer in the answer sheet given For example, 
Three words are spoken by the teacher, two of which are same The testee has to 
indicate which two words are same 


The testee hears 

The t 

1. lip-leap-leap 

1 1 

2 made-made-mad 

2© 

3. sow-saw-sow 

3® 

4 tip-tip-dip 

4.® 


The testee shows which two words are same 

CD (D 

(D 3 

2 (D 
(D 


3 
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(ill) Type III In another type of item one word is pronounced by the teacher. The 
student is given an answer sheet with three or four words printed on it The student has 
to choose the written word which is spoken by the teacher 

1 (Spoken) town 

(■Written) A down B town C gown D crown 

2 (Spoken) live 

(Written) A live B leave C hp D love 

3 (Spoken) road 

(Written) A rod B red C rude D road 
The above type of items may be used with some variations, too Instead of speaking 
the words in isolation, they can be spoken in a context, e g , 

(Spoken) There is a ship sailing in the sea 
(Written) A sip B ship C. sheep D. shape 

(iv) Type IV Pronunciation can also be tested through objective type written tests For 
example, 

1 ‘broke’ rhymes with 

A truck B. brook C croak D rock 

2 Which two words have the same vowel sound 
A. trail B climb C cream D brake E fast 

3 Which of the following words contain the same consonant sound as that of the 
underlined consonant in the given word 

Catch 

A ache B schedule C. torch D. lack. 

1 2 Tests of stress and intonation Recognition and production of correct stress and 
intonation patterns are important in oral communication skills but the tests of stress and 
intonation are not very satisfactory Apart from testing stress and intonation, some of 
these tests test other skills too 

1 2 1 Written woid stiess tests The simplest word stress test is when a word is given 
and the testee indicates which syllable in each word is stressed. 

1 Strategy 

1-2-3 

2 Project 

1—2 

3. Photograph 
1—2 — 3 

Another kind of stress recognition test is at the sentence level where the testee 
decides which word would receive the heaviest stress. 

1 There are mangoes These are ripe 

1 2 3 

2. What’s this'? It is a book 
1 2 3 
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3 Is the doctor in'^ No, he is out 
1 2 T 4 

1 2,2. Oral word stress tests In oral woid stress test the most commonly used test is 
reading aloud The testee .is given a written passage and asked to read it aloud From his 
reading it is judged whether he is able to stress the proper words or not It is not only a 
very subjective method of testing word stress recognition and production but also 
involves the ability of reading 

Another type of oral test involves the use of paper and pencil In this test the testee is 
given an answer sheet on which the sentences are printed The same sentences are spoken 
and the testee indicates by underlining on the printed sheet which word received the 
heaviest stress 

Spoken I saw him TWICE last week. 

Written I saw him twice last week 

Spoken You are a bit late. He has JUST gone 

Written . You are a bit late He had just gone 

1 3 Intonation tests 

n any language, understanding the intonation pattern is important for the learner. The 
ame sentence may carry different meanings when spoken in different tones which may 
'idlcate a plain statement, a question, surprise, request, uritation, etc In this intonation 
the testee has to indicate on a printed answer-sheet what type of utterance has been 
le by the examiner 
ken He is going home‘s (Question) 

tten He is going home, 

The speaker is 
A, asking a question 
B showing his annoyance. 

C making a plain statement 

. Tests of Vocabulary 

A vocabulary test is designed to measure the student’s knowledge of the meaning of 
certain words. The vocabulary of a student is of two types . (1) Active vocabulary 
consists of words which the student should be able to use in his speech and writing, and 
(2) Passive vocabulary, consisting of words which the student should be able to 
comprehend when he is listening to a communication or when he is reading A 
vocabulary test should try to measure both types of words through a variety of tests. 

Selection of the words for vocabulary test can be conveniently made from the words 
used in the textbook and the supplementary reading material provided to the students. 

Oral vocabulary tests 

®^Uy stage of learning English language, the student’s knowledge of vocabulary 
^ easily tested by oral tests They can be used as informal tests in the classroom 
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Each student may be told to perform an action, e g , “Mohan, open your bag ” “Renu, 
come here.”, etc. Another method can be to ask questions after showing some objects, 
e.g., “What IS the colour of this flower*?", or “What is this*?” 

2 2 Picture tests 

Picture tests can be widely used at the early stage of language learning, especially With 
children who have not yet started reading and writing. In this test a set of four or five 
pictures IS given and the child is orally asked to indicate a particular object In another 
type of test the child may be asked to name a particular object after being shown its 
picture 

2 3 Written tests 

In written vocabulary tests, objective type as well as very short answer questions can be 
effectively used 

2 3 1 Multiple choice items These are broadly of two types 

(i) Definition ■ In this* type of item the test word is followed by several definitions or 
meanings and the testee is asked to select the correct one, e.g , 

Cradle 

A A baby’s bed 
B a rocking chair 
C a sweet song 
D. a dark corner 

A variation of the same type has a definition in the stem and the test word in the 

options One who pleads a case in the court of law is called a . 

A. Councillor 
B Broker 
C. Prosecutor 
D Barrister 

(li) Providing a context . In this type, the test word is presented in a context, and several 
meanings are provided from which the testee has to select the correct one 
Nitu came first in the painting competition Her teacher complemented her in the class 
Here complemented means 

A. scolded 

B. praised 

C welcomed 
D respected 

Another form of such an item consists of a blank in the sentence provided as the context 
and the problem word is to be filled m by the testee 

The firemen . all the people who were caught in a burning house. 

A. protected 

B. sheltered 
C rescued 
D defended. 
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This type of item can also be used for testing the students’ knowledge of antonyms 
Choose the opposite of the underlined word to fill in the blank , 

1 expected the drive to Naimtal to be pleasant but it turned out to be quite . . 

A. tiring 

B troublesome 
C, rough 
D sad 

In vocabulary testing, it is better to test the problem word m a context rather than 
just providing definition or synonyms because the context gives a word its specific 
meaning and it becomes more relevant 

2 3 2 Matching type items 

In matching type items, two lists are provided The testee is asked to match the words 
from list A with suitable items given in the list B In the following example the words are 
to be matched with the meanings 

Find the correct meaning in list B for each woid in list A Write the number of the 
meaning in the bracket provided beside such word 

List A List B 

1 Immediately ( ) 1 time and again 

2, Frequent ( ) 2, unexpected 

3 Sudden ( ) 3 quietly 

4 at once 

5 as soon as possible 
6. look after 

Matching type items can be best used to test vocabulary through a comprehension 
passage, Here, the comprehension passage is given and a list of words is given at the end 
The student is asked to locate the words that mean the same from the passage This can 
be used for testing antonyms also, For example • 

“The tigress sprang at Mr Chin and knocked him down but he managed to wound it 
with his knife Then he became unconscious The tigress disappeared Luckily for Mr 
Chin a friend heard the noise of the fight and came to investigate He found Mr Chin 
lying unconscious ” 

1 Pick out from the passage the words that mean , 

(i) To find out what happened 
(li) Jumped 

2, Pick out from the passage the word which is opposite of ‘unfortunately’ 

2.3 3 Supply type items 

Very short answer type questions can also be used for testing vocabulary but they are not 
so objective as the multiple choice items. These items are supply type and the testee is 
asked to fill in the blank by putting correct words. 

After seeing the exhibition, I was so . that I had to rest for a while. 
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Here, the students can fill up the blank by any appropriate word like tired, 
exhausted, fatigued, etc A supply type item can be made more objective if the students 
are asked to supply the correct form of the word given in the bracket in a particular 
context. 

At least I have the . . of doing it all by myself (satisfy) 

Another type of question for testing vocabulary is ‘use in a sentence of your own’ 
and IS quite popular with teachers at every stage of language teaching. In this question 
isolated words, phrases and idioms, all can be given and the student is asked to use them 
in his own sentence. But this may be kept in mind that such a question tests the 
expression ability of the student along with his knowledge of the given word, phrase or 
idiom. 

3. Tests of Grammatical Structures 

Familiarity with basic patterns of structures of a language is essential for understanding 
and writing a language A test of structural items, therefore, measures a student’s ability 
to identify correct grammatical forms and to manipulate various structures. 

3.1 Oral structwe tests 

For testing the student’s grasp of structures orally, a number of methods can be used 
Questioning is a very well known method. Students can be asked simple questions 
employing different structures Their answers to these questions would supply the 
evidence of their ability to handle structures of English For instance 

(i) Where are you going during the holidays'^ 

(ii) How many sisters do you have‘s 

Another method can be to ask the students to transform the given sentence. The teacher 
may provide the sentences and ask the students to supply negatives 
Teacher I am a good driver 

The student is supposed to reply “I am not a good driver”, etc. 

In this way question forms, passives, plurals and many other structures can be orally 
tested But this type of items are not only a test of the knowledge of structure but also of 
oral expression. 

3 2 Written structure tests 

In written structure tests a variety of forms of questions can be employed 

3 2 1. Multiple choice items ' Items of this type can be employed for testing a number of 

structural items like prepositions, tenses, question words, clauses, connectives, 

determiners, adjectives, etc The most commonly used form of multiple choice item is to 

present a sentence m the stem with a blank which is to be filled by selecting the correct 

answer from the given alternatives 

Yesterday I .. .. ., a meeting in the office 

A attended 

B. have attended 

C had attended 
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D was attending 

This type of item can be used for testing almost any structure in English Word order can 
also be tested through such an item 

When the sun rays touch the snow. 

A It like gold shines 
B gold it shines like 
C. it shines like gold 
D shines it like gold 

Multiple choice items can be used as an effective device for error recognition. 

In the following sentence four words or phrases are underlined marked A, B C and 
D Select the word or phrase which is not correct 

The rain began fall before I reached home 

A B C D 

3.2 2 Supply type items These items are of two types Completion type and 
Transformation type 

(a) Completion type items Here the testee is provided with a blank in the sentence and 
he has to supply the correct word These items provide better testing situation in some 
cases than the multiple choice items, since here the student has to recall and supply the 
answer rather than just recognize the correct one from the given options 

Write the correct word in the blank 
He arrived just ... time for the meeting 

Another type is the one where the word is provided and the student has to supply the 
correct form, eg, 

After reading for an hour last night, I . (begin) to feel sleepy, 

There is one more form of completion type items which is very useful for providing 
practice to students in various structures and is quite useful in classroom testing 
Complete the following sentences : 

It is surprising ... . 

The problem is .... . 

This type of item, however, not only tests the student’s knowledge of the structural 
patterns but also his expression ability 

(b) Transformation type items ' This type of item is very useful for testing the ability of 
students to manipulate structures in English, Here, a sentence is given and the student is 
expected to rewrite it in another form without changing the meaning, e g., 

(i) The boy was too clever to be caught, (Rewrite by using ‘So-that’) 

(ii) “1 am building a new house,” Ram said to me 

(Begin with Ram told me, that . ) 

(ill) Father must have taken the book. 

(Begin with The book. .) 
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Very short answer type questions are good for testing question forms also Frame 
questions to which the underlined words are the answers 

(i) Newton discovered the law of gravitation 

(ii) Mr, Das goes to the library on Sundays 

Transformation type items also test the expression ability apart from the 
knowledge of the structures 

A word of caution is necessary at the end of this discussion The test constructor 
while preparing a test of vocabulary and structure should keep in mind the level of 
students, the purpose of the test and the time available to him and accordingly select the 
content of the test and the various forms of questions 
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Comprehension in any language instruction programme is the basic ability to be 
developed in the students It is the ability whereby a student understands what is being 
communicated to him Comprehension is essentially the act of giasping the main facts 
and ideas in a communication, grasping them in proper order and discerning the 
relationships existing among them Some of the activities for comprehension are 
identifying mam events, facts, central ideas, locating key words and phrases, sifting 
significant ideas from the less significant ones; grasping the contextual meaning of 
language items, and infenng implied meanings in a passage 

Comprehension situations are of two types—oral and written In oral situation some 
of the things to be taught and tested are identifying the sounds and words made theieof, 
understanding the tone and gestures used by the speaker, and grasping the ideas in a 
connected speech On the other hand, in a wiitten situation the abilities to'be developed 
and evaluated are identifying the written words, reading silently with proper speed and 
grasping the meaning of words, sentences, and of the whole passage Thus, while listening 
comprehension involves a knowledge of the phonology of the language, reading 
comprehension requires a knowledge of the orthography (written symbols) of that 
language, 

Comprehension can range from a simple grasping of the meaning to a critical 
evaluation of the material or the ideas in the communication. Moreover, to comprehend 
a communication consisting of a couple of sentences is different from comprehending an 
article or speech running in thousands of words. Thus, the ability of comprehension is to 
be used in different situations (oral or written) with materials of different complexity and 
a student is required to achieve different levels of comprehension competence to meet this 
challenge 

In a testing situation it should be kept m mind that the repetition of a learning 
experience m comprehension may not be a valid test of this ability Once a 
communication has been discussed in the class, it becomes a part of the student’s 
knowledge or memory When the same communication is presented to the students for 
testing their comprehension ability, it is most likely that they will just recall what was 
discussed in the class Therefore, use of unseen material is the best way to ensure the 
validity and reliability of a comprehension test. 

Comprehension is a receptive ability Presenting evidence that communication has 
been received requires some expression which is a more complex ability When planning 
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for evaluation of comprehension one should avoid the use of complex expression 
abilities. Many people think that activities like giving a title to a passage, writing down in 
precise words the central ideas of a lesson, precis writing, etc. promote and test the ability 
of comprehension But it is not so To grasp.the main theme of a communication is much 
simpler than putting it in measured words Similarly, precis writing involves a highly 
complex expression ability and lack of ability in writing a precis may not be regarded as 
an evidence of the inability to comprehend Thus, for testing comprehension without 
resorting to the expression skills of the students, objective type questions may be 
employed very successfully In cases, where students have achieved a certain level of 
ability to communicate their thoughts, short answer or essay type questions may be used 
But in such a situation it should be decided m advance as to how much weightage will be 
given to comprehension and how much to expression 

Various types of tests that can be constructed to test the listening and reading 
comprehension of the students at different levels of language learning are given below 

1. Listening Comprehension Tests 

Listening comprehension tests are designed to test the student’s ability to understand oral 
messages which may be in the form of questions, requests or statements or in the form of 
brief dialogues or speeches These tests, therefore, involve the testing of vocabulary and 
grammar along with phonology Given below are some item types for testing listening 
comprehension 

1 I Giving directions 

This test can be effectively used for testing the comprehension of small children In this 
some oral directions are given and the children perform the corresponding actions, e g , 
1 Shut the door 
2. Put the pencil on the desk. 

3 Please switch off the fan. 

This type of test does not require any other language skill like speaking or reading 
and is easily administered to the children 

1 2 Picture tests 

Pictures, maps, diagrams, etc can be used quite effectively for testing listening 
comprehension without requiring any other skill like speaking and reading 
The following types of items can be constructed with the help of pictures 

1.2 1 Type 1 . In this type of item a picture is given to the testee and some statements are 
spoken about the picture Some statements are true and some are false The testee has to 
write T ot F beside the numbers given under the picture. 

1 2 2 Type 2 In this type a set of 4 or 5 pictures is^iven and a statement is spoken The 
testee has to indicate the picture corresponding to the statement For example, 

The testee hears ■ 

Meera is wearing a sweater because the sun is not shining 
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1 2 3 Type 3 Simple diagrams consisting of circles, lines, squares, etc. can be easily 
used foi testing listening comprehension A set of 4 diagrams is given to the testee and a 
number of statements are made about each diagram The testee listens and writes the 
number of the statement below the appropriate diagram 


A _ B _ c D 


(y\n 

O 

/ 


□ 

/ 

A 

o\ 

o 

°/ 







The testee hears , 

1 Two circles are inside a triangle. 

2 Only a circle is outside a triangle 

3 Only one circle is inside a triangle 
4. Only a square is outside a triangle 

5 Two circles are outside a triangle 

6 Neither a squaie nor a circle is inside a triangle 

7 A circle and a square are outside a triangle 

8 One square is inside a triangle 

Picture tests are good specially for beginners for testing listening comprehension 
because there is no writing, speaking or reading involved. 

1 3 Using questions, statements and dialogues 

In these tests, unlike picture tests, reading is involved A question, statement or a 
dialogue is read out and the answers are printed on The answer-sheet The testee has to 
select the correct answer 
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1,3 1. Type 1 . The testee hears : 
1 Where are you going 
for your holidays? 


1.3 2 Type 2 ' The testee hears ■ 

We didn’t mean to keep them standing so long in the 
The testee reads 

A. We didn’t keep them so they waited in the ram. 

B We waited for them and kept standing in the ram 
C We stood in the rain to keep them waiting 
D We did not want them to wait in the ram 

1 3 3 Type 3 . The testee hears . 

“Mary, please get ready quickly ” 

“I will take another half an hour ” 

“We are getting late, Mary ” 

“Oh Tom, half an hour doesn’t make any difference when we are already two hours late ’’ 
“O K Mary, take your time ” 

The testee reads 

A. Tom and Mary will be only half an hour late 
B Tom is angry with Mary for getting late 
C Mary is getting ready quickly 
D Mary will take half an hour more 

1.4 Using short stones and unseen passages 

Short stories and unseen passages of general interest can be used for testing listening 
comprehension The story or the passage is read out and then the student is given a sheet 
with a series of questions about the story or the passage, which he has to answer on the 
basis of the story or passage Sometimes the questions can be shown to the students 
beforehand and they are allowed to take notes while listening Afterwards, while 
answering the questions, the students can refer to their notes 

With the beginners this test should be purely aural-oral i e., questions should be 
asked orally and the students also reply orally. With the advanced students it can be oral 
and written i e , the questions and answers are written 

2. Reading Comprehension Tests 

In any language learning programme the stage of reading comprehension comes after the 
oral-aural stage of language learning It is, therefore, assumed that reading 
comprehension tests are meant for those students who have acquired a functional control 
of the language. 

These tests can, however, be of various levels of difficulty ranging from picture 
identifying tests for beginners to the reading of connected passages involving the complex 


The testee reads , 
A No, I am not 

B. By car 

C. Tomorrow 
D To Jaipur 

ram. 
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skills of reading comprehension, e g , interpreting, inferring, evaluating, etc, 

Below are given some item types which can be used for testing reading 
comprehension 

2.1 Picture tests 

At the early stage of reading, some simple picture tests can be used for testing the 
comprehension of words, phrases or sentences 

2.1 1 Tvpe 1 In this type of item four pictures are given and a word/sentence is given 
about one of the pictures The testee has to read the word/sentence and identify the 
correct picture 

212 Type 2 , This type of item has only one picture instead of four, Four 
words/sentences are written under the picture only one of which is about the picture The 



2 1.3 Type 3 In this item one picture is given and a number of statements are given 
under it Some statements match the picture and some don’t. The testee has to select the 
matching statements 


2 2 Using compi ehension passages 

All reading comprehension tests are based on some passages chosen according to the 
level of the students. The passages may be in the form of stones, dialogues, pieces from 
biographies, fiction, etc or articles on a variety of subjects. On these passages a variety of 
test Items may be set for testing the comprehension of students 

22 1 Ttuejfalse items . The truc/false items are very commonly used by language 
teachers for testing reading comprehension They are very good for testing reading 
comprehension at the elementary level but can be used quite effectively at the advance 
level too. 
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Following IS an example of tiue/false reading test 

Long long ago a shephered boy named David lived in the country of the Jews He 
was the youngest son of his father and he took care of his father’s sheep. Although 
David was only a boy, he was strong and fearless He guarded his sheep from the 
wild animals of the forest and kept them safe But David’s quiet life on the hill side 
was coming to an end A war broke out between the Jews and the Philistines All 
the strong men in David’s city went to the war His elder brother also went to the 
war but David did not go He was only a boy and he had to look after the sheep 
Read the following statements and put a tick {\J) in the box after each true 
statement and a cross (X) after each false statement 


1 David was a Jew ( ) 

2. He lived a quiet life on the hill side ( ) 

3 David was the only son of his father ( ) 

4 David looked after his father’s sheep ( ) 

5 David was afraid of the wild animals ( ) 

6 David went to the war to fight the Philistines ( ) 

7 David’s elder brother looked after the sheep. ( ) 

8 David was not big enough to go to the war ( ) 


2 2 2 Multiple-choice items Multiple-choice items are a useful way of testing reading 
comprehension. After a comprehension passage has been selected, a number of multiple- 
choice Items may be set on it testing not only the comprehension of the content matter 
but also of the words and structures An example of a reading comprehension test with 
multiple-choice items testing different abilities is given below 

From Rangoon he had gone to a camp in the jungle, north of Mandalay, 
extracting teak The jungle life was not a bad one, in spite of the discomfort, the 
loneliness, and what is almost the worst thing in Burma, the filthy monotonous 
food. He was very young then, young enough for heio worship, and he had friends 
among the men in his firm There were also shooting, fishing and perhaps once a 
year a hurried trip to Rangoon-pretext, a visit to the dentist Oh' the joys of those 
Rangoon trips The rush to the bookshop for the new novels out from England, the 
dinner at Andeison’s with beefsteaks and butter that had travelled eight thousand 
miles on ice, the glorious dining but' He was too young to realize what his life was 
preparing for him He did not see the years stretching out ahead, lonely, eventless, 
corrupting. 

He acclimatised himself to Burma His body grew attuned to the strange 
rhythms of the tropical seasons. Every year from February to May the sun glared in 
the sky like an angry god, then suddenly the monsoon blew westward, first in sharp 
squalls, then in a heavy ceaseless downpour that drenched everything until one’s 
clothes, one’s bed nor even one’s food even seemed to be dry. 

The rams tailed off, ending in October The fields dried up the paddy ripened. 
It was the beginning of the short winter, when upper Burma seemed haunted by the 
ghost of England Wild flowers sprang into bloom everywhere, not quite the same 
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as the English ones, but very like them The sun circled low in the sky, and the 
nights and early mornings were bitterly cold, with white mists that poured through 
the valleys like the steam of enormous kettles [Passage taken from a specimen 
paper of English language (Reading comprehension) for G C E, of the Associated 
Examining Board, U. K., 1977 ] 

1 The camp referred to in line 1 was probably used by 
A workers 

B travellers 
C explorers 
D native tribes 

(Specification Interprets) 

2 The trip to Rangoon was hurried because 
A there was much work to do in the jungle 

B he had arranged only a brief leave of absence 
C, there was nothing much to do in the town 
D he was anxious to rejoin his friends. 

(Specification Infers) 

3 The real purpose of visiting Rangoon was to 

A. have a tooth extracted 

B read the latest books 

C. enjoy the city’s attractions 

D. have dinner at a restaurant 

(Specification Interprets) 

4, The word ‘pretext’ means that the young means’ visit to the dentist was 

A. a necessity 

B. an excuse 

C. a summons 
D an alibi, 

(Specification grasps the meaning) 

5 The last two lines of the first paragraph suggest that the young man was 
A simple and easily led 

B alone and inexperienced 
C dedicated to his work 
D entirely occupied with the present 

(Specification Interprets) 

6 The main purpose of the first paragraph is to describe the 
A young man’s way of life 

B. life in a Burmese jungle 

C. visits to the city of Rangoon 
D folly of extreme youth 


(Specification ; gets at the central idea) 
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7, The rhythms of the seasons are described as strange because 
A they were different from those in England 

B. they were irregular and unpredictable 

C a regular cycle of changes was maintained 
D the duration of monsoon was too long 

(Specification Identifies relationship) 

8. The phrase ‘haunted by the ghost of England’ means that upper Burma at this time of 
the year 

A had weather conditions similar to that of England 
B was like an England that no longer existed 

C, was possessed by the spirit of England 
D had lots of Englishmen as visitors 

(Specification Interprets) 

2 2 3 Short answer and very short answer items . Short answer and very short answer 
items which are basically supply type items may also be set on a reading comprehension 
passage In such items the testee has to write his own answers which require not only 
comprehension of the passage but also the ability to express them in writing While 
framing short answer questions care must be taken to write them in such a way that the 
candidate has to provide his own answers and cannot bodily lift words and phrases from 
the passage as answers to questions For example ' 

‘Because they are so attractive, cone shells are very popular with shell 
collectors This is unfortunate in some ways as there are many reefs where these 
beautiful creatures are becorhmg quite rare ’ 

Why are cone shells popular with shell collectors'^ 

This question can be answered easily even by a candidate who does not understand 
the sentence in the given passage A better question would be 
Why do shell collectors like cone shells'? 

Very short answer items based on a passage may be in the form of questions as well 
as completion type items Sometimes vocabulary items may also be tested through these 
types of questions Below is an example of supply type items based on a passage ; 

The House — the only one is the entire valley sat on the crest of a low hill. 
From this height one could see the iiver and the field of ripe corn dotted with the 
flowers that always promised a good harvest. 

The only thing the earth needed was a downpour or at least a shower. 
Throughout the morning Lencho, w'ho knew his fields intimately, had done nothing 
else but seen the sky towards the north-east 

“Now we’re really going to get some water, woman”. 

The woman, who was preparing supper, replied 
“Yes God willing” 

The older boys were working in the field, while the smaller ones were playing 
near the house, until the woman called to them all ■ “Come for dinner.. ” 

It was during the meal that, just as Lencho had predicted big drops of rain 
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began to fall In the northeast huge mountains of clouds could be seen approaching 
The air was fresh and sweet 

The man went out for no other reason than to have the pleasure of feeling the 
ram on his body and when he returned he explained 

“These aren’t raindrops falling from the sky, they are new coins. The big drops 
are ten-cent pieces and the little ones are fives ” with a satisfied expression he 
regarded the field of ripe corn draped in a curtain of rain [Passage taken 
from ■ English Reader, Class X, NCERT, New Delhi, 1982, P 38 ] 

1 What was lenchoV 

2. Where was Lencho’s house situated'^ 

3 Why was Lencho gazing at the sky throughout the morning? 

4. How did Lencho know that it was going to rain’’ 

5. Why did Lencho go out m the rain'^ 

6 Why did Lencho call the raindrops “new coins’”^ 

7. Pick out the woids in the passage which mean the following , 

i) Very closely 

ii) told in advance 

8 Complete the following 

i) The woman called the boys for . . 

ii) The rain began to fall while, . 

2 3 Cloze procedure 

A recent development m the reading comprehension tests is the inclusion of cloze 
procedure for testing compichension In this procedure, a reading passage is selected 
according to the level of the students and then leaving the first sentences for providing a 
‘lead in’, words are deleted at regular intervals for the testee to fill up The test 
constructor decides which words are to be deleted Generally the interval at which the 
words are deleted is between 5th to 10th word If the test writer decides to delete every 
7th word, then every 7th word is deleted in the passage Sometimes a teacher may delete 
words at his own discietion too 

Generally the accepted ansv/er is the woid found in the original text, but the teacher 
may also accept the answers which he feels are suitable in the given context One mark is 
given to each acceptable answer and no marks are deducted for spelling mistakes unless 
the word is so mis-spelt that it doesn’t make sense Thus a close test is easy to score 
The length of the test will depend on the time available and the maturity level of the 
students However, a reasonable number perhaps will be twenty to thirty gaps so as to 
make the test more reliable 

An example of a cloze test is given below ; 

At my school pupils are not allowed to go back into the school building after half 

past four. On Tuesday I discovered_ I had forgotten to_ a book with 

me_I needed that evening_order to do my_So at about a_to 

five I slipped_ the classroom while no_was looking Two minutes_ 
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when I came out_the room cairying the_my class teacher standing_the 

staffroom saw me_hurried towards me “What_you doing in there'^”_ 

asked sternly “Please sir”,_lephed, “1 just went_to get a book_one ” 

Is that what_would like me to_”? he said “Let’s see,_we?” And with 

that_ opened the door and_ someone had drawn a_ picture of the 

teacher_the blackboard That was_work, 1 suppose, he_ 1 insisted it 

was_, but he refused to_me So the next_I was punished for_I 

had not done 

Comprehension Tests on Read Material 

The compiehension tests based on read material test the ability to recall along with 
comprehension The test which is based on read material should be of a higher level as 
compared to the test based on an unseen passage It can be used to test the student’s 
ability, identifying relationships, comparing objects, events, ideas, characters, etc., 
inferring the mood of the author or character, and evaluating ideas, feelings and views 
critically 

These tests can also make use of all the different forms of questions Essay type 
questions are also quite frequently used by teachers to test the student’s ability to 
comprehend the subject matter as well as his power to integrate, summarize and present 
his arguments and ideas in a logical way Thus essay type questions not only test the 
knowledge and comprehension of the text but also the expression power of the student. 
Below IS an example of an essay type question based on a read text 
Text The Happy Prince by Oscar Wilde 

(Specification Evaluates) 

Question ' If God had asked his angel to bring one most precious thing m the city, what 
would he have brought’’ Give reasons 

Outline Answer . The heart_though a lead heart but full of love and kindness 

The swallow_who sacrificed himself out of his devotion and love to the Happy 

Prince 

Testing Intensive and Extensive Reading 

Students are usually given two kinds of reading, intensive and extensive The textbook or 
the reader which requires detailed study is for intensive reading and the supplementary 
readers (where the material is slightly of a lower level than the reader) are for extensive 
reading While testing one should keep in mind the nature of reading to be tested If it is 
intensive reading then a number of questions may be set asking for minute details in the 
text 

One good way of testing comprehension of the intensive reading text is to give a 
short extract from the text and ask questions based on the given paragraph Care should 
be taken that no questions are asked whose answers are beyond the given extract 
Questions testing the comprehension of vocabulary items can also be given based on the 
extract Apart from these questions on extracts, other objective type, very short answer, 
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short answer and essay type questions may also be asked according to the nature of the 
material. This is true for both prose and poetry lessons given in a textbook 

In an extensive reading test there should be only a few items asking for broader 
details and global comprehension of the text. No questions should be asked for testing 
the vocabulary and structures 

Sample tests containing a variety of question for testing different objective in a prose 
lesson, a poem, and a lesson meant foi extensive reading are given in the appendix 



Chapter VI 


Testing Expression 

Expression is a productive task and it involves the two skills of speaking and writing. In 
order to express oneself through language the user has either to produce sounds (speech) 
or to produce graphic symbols representing these sounds (writing). Thus expression can 
be oral as well as written. 

Expression is a complex ability requiring simultaneous use of a number of different 
abilities which often develop at different rates The speaking process involves various 
components like pronunciation, vocabulary, structure and fluency of speech whereas 
writing process involves the use of vocabulary, structure, structure, organization of the 
materail and the mechanics of writing such as use of punctuation marks, capital letters 
and correct spelling besides the fluency or case of communication. Hence, testing of oral 
and written expression with precision is a challenging task. 

1. Testing Oral Expression 

Speaking, together with listening, is used more than any other language skill Therefore, 
the development of the ability to express oneself orally becomes an important objective 
of language teaching, Consequently testing the ability of speaking is one of the important 
aspects of language testing. But there are some genuine difficulties in testing oral 
expression accurately and objectively 

The first and foremost problem in testing speaking is that of judging the 
pronunciation What is a “good” pronunciation of a second language’’ Is it enough if a 
person is able to communicate what he wants to say, or should we emphasize high 
precision in production of sounds’’ Moreover, oral communication depends as much on 
the listener as on the speaker. Some people are able to understand what the other person 
is saying more easily and quickly than others. Thus, it is not always easy to judge speech 
with reliability and objectivity 

Secondly, as the oral production is very much dependent on listening 
comprehension, it becomes difficult to know what we are really testing, e g,, a person 
may not be really deficient in speaking but is not able to answer because he has not 
understood the question In such a situation it is difficult to make an objective judgement 
of his speaking abilities 

Thirdly, it is difficult to test a large number of pupils for oral production, because 
oral tests are time consuming and require personal contact with the testec, 

Though there are some serious problems with conducting Oral tests, it is desirable to 
have them as a part of second language learning programme because they help or rather 
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motivate the students to practise speaking There are various devices through which 
different aspects of speech ability can be tested. 

1,1, Describing things and actions 

In this test the student is shown an object or an action and asked to desciibe it. The 
description can range from one sentence to 3-4 sentences. Through this test the student’s 
use of vocabulary and structure and his pronunciation can be assessed 

1 2. Using pictures 

Pictures can also be used to test the oral expression of students They can be shown a 
picture and asked to describe it This can even be used in combination with question 
answers, where the testee is required not only to describe the picture or narrate the story 
based on the picture but also to discuss it with the examiner so that all the different 
cornponents involved in oral expression can be assessed 
1 3 Reading aloud 

When pronunciation is to be tested, reading aloud tests prove quite useful Dialogues, 
short conversational pieces, parts of a play or passages from the textbook or any other 
appropriate book can be given to the student first to glance through for a short while and 
then to read aloud The assessment is made on some specific points like the 
pronunciation of vowel sounds and consonants, intonation patterns and stress, etc 
While selecting a piece for loud reading, it would be bettei if the passage contains 
one or two questions, a sentence with a question tag and some sounds in which the 
students generally confuse, e g , sounds represented by these letters j-z, s-z, o-au, i-ee etc 
These features will help making the marking of the peiforrnance more specific. (Other 
tests of pronunciation, stress and intonation have been discussed in the chapter ‘Testing 
Elements of Language’) 

I 4 Story telling 

In this test the testee is told a story by the teacher or he is given a story for reading After 
this he IS asked to tell the story in his own words and assessment is made of his oral 
pioduction This test involves listening or reading comprehension depending on the 
situation used. 

1 5 Answering questions 

This IS a good device for testing the use of vocabulary and various structures along with 
the pronunciation and intonation In this test the student is asked questions of various 
types and he is required to answer them Some questions are simple and require one word 
to one sentence answers whereas others may require long answers consisting of 5-6 
sentences 

1 6 Giving talks 

If a short talk is used for testing oral production, enough time should be given to the 
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students for preparation This can be done by allotting the topics through lottery before 
the test begins. In this way the testee will have enough time to think about the topic The 
topics should be such that are within the range of experience of the students While 
writing the topics for the talk, it is better to give some cues so that the student can speak 
at least 5-6 short connected sentences on that topic Sometimes questions may be asked 
based on the talk, thus making the test rather informal Assessment is made of the 
general fluency as well as other aspects of speaking 

1 7 Oral interview 

In spite of its high subjectivity, oral interview is an extremely good device for testing oral 
expression as a whole To put the testee at ease, it is advisable that the mtrerview is taken 
by the teacher He can do it by making the interview as much informal as he can He 
should not note down the marks or comments while the student is there as it makes him 
self-conscious After the interview is over, the student can be graded on the basis of the 
impression he made regarding his pronuneiation, use of vocabulary and structure, and 
general fluency m speaking 

For the purpose of grading or marking a rating scale may be used consisting of 4-5 
points on each component of oral expression For example the following grid can be used 
for rating ' 



1 

2 

3 

4 

5 

Pronunciation 




x/ 


Stress & intonation 



V 



Vocabulary 



V 



Structure 



V 



General fluency 




x/ 


Maximum marks 25 

Score , 17 






According to this grid, each component is evaluated separately on a five-point 
seale—5 being the best and 1 being the poorest performance, with 3 as an average—and 
then a mark or score is given by adding the points that a testee gets 

A rating scale of five points may also be used for grading the oial interview In this 
one grade can be awarded on the basis of the performance of the student on different 
components of speaking The description of the five point scale is as following , 

A Very Good . Correct pronunciation. Accurate stress and intonation Has a 

good grasp of vocabulary and structure and is completely at 
ease while speaking English 

B Good Clear and intelligible pronunciation, expresses himself quite 

clearly and with ease, though sometimes'has to restructure his 
sentences. Fumbling with words hampers the speed 
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C Average or 
Satisfactory 


D. Poor 


E Very Poor 


One has to concentrate to understand what he is saying, makes 
some mistakes in grammar and has limited vocabulary Because 
of the above problems fluency is affected, but on the whole he is 
able to communicate what he wants to say 
It is difficult to understand what he is saying because of pro¬ 
nunciation problems A lot of mistakes m grammer and very 
limited vocabulary hamper his fluency and force him to stop 
often 

Pronunciation is almost unintelligible He knows only a few 
words and cannot construct any sentences Conversation with 
him IS not only difficult but almost impossible. 


It IS necessary to make oral interviews as natural as possible so as to put the testee at 
ease. The examiner should be very flexible and should establish rapport with the 
candidate by asking some informal questions The questions for the interview may follow 
naturally from the answers of the candidate The examiner may repeal the question if a 
testee fails to understand it m the first attempt or reword his question He may also ask a 
new question if he sees that the candidate is fumbling with the answer. Sometimes, the 
interviewer may help the candidate with pronunciation or vocabulary that is to say that 
the attitude of the examiner should be sympathetic and encouraging and he should not 
snub the student Since the aim of the oral tests is to discover whether the candidate is 
able to speak his ideas easily and naturally in an accepted form of language, the 
candidate is put in a position in which he will have something to say and is encouraged to 
say It. 

An interview mainly consists of questions by the examiner and answers by the 
examinee but the devices of testing oral expression given above (describing actions, using 
pictures, reading aloud, story telling, and giving short talks) may also form a pait of it 
The time limit and the devices to be used should be decided by the evaluators in advance 
For example, a well structured interview may consist of a conversation of 2-3 minutes, 
two or three long answer questions for about 2 minutes, and a short talk of about 2 
minutes, or it may consist of a conversation of 2 minutes, a passage to be read aloud 
(about 2 mts.) and afterwards a series of questions on a particular topic for 2 minutes 
Thus, in these structured interviews each testee will need about 6-7 minutes 

The interviewer should always be well prepared for the interview It is essential that 
he has the guidelines for conducting it and some material ready so that he can use it if 
necessary The questions put to the testee should be of sufficiently large variety so as to 
cater to the different categories of testees and their different interests and aptitudes Some 
sample questions and topics for short talks are given below 

Questions for conversation 

1 What IS your name? 

2. It’s fine today, isn’t it'^ 

3 We are going to enjoy the test, aren’t we‘> 
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4 Where do you live'' 

5. How did you come to schooP 

6 Do you play any games'' 

7 Which game do you like the besP 

8 What did you have for breakfast today'' 

9 Who prepares your breakfast? 

10 When is your birthday'' 

11 Do you celebrate your birthday'' 

12 When are you going to have your holidays? 

Long answer questions 

1, How do you spend your Sundays'' 

2 What are you going to do in your holidays this year? 

3 What do you see on your way when you come to schooP 

4. Tell us something about the last film you saw 

5, What things make you angry'' 

6 What will you do for earning your living'' 

7. How can I reach your house'' 

8 How do you prepare tea'' 

9 What do you do after coming home from schooP 

10 What does your mother do in the morning'' 

11 What do you do with your pocket money? 

12 Tell us something about your brother/sister 


Topics for short talk 

I Your family, 2 TV./Radio Programme, 3, Your neighbour, 4 Your city, 5. Your 
friends, 6 Holidays, 7. A visit to the Zoo, 8 A picnic, 9 When it rains, 10 Your garden, 

II Your hobbies, 12 An evening in a park 

For short talks some cues can be given written on the cards, so that the candidate 
can speak at least 5-6 short connected sentences. For example 

1 Your family . How many members are there in your family? What does your father 
do'' What does your mother do'' What do your brothers/sisters do? Where do you live? 
How do you feel about your family'' 

2 A picnic Where did you go for the picnic? How did you go'' Who went with you? 
What things did you take for food? What did you do at the picnic spoP How did you 
enjoy the picnic? 

Apart from the above mentioned questions, a testee may be asked to make a 
complaint, request or an enquiry which are very natural situations for oral production. In 
an oral test situation these complaints, requests and enquines are addressed to the 
interviewer An example is given below . 
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Complaints 

1. You bought an article from a shop and found it faulty. Return it and ask for a refund 
or replacement 

2, Complain to the Principal of your school about the misbehaviour of a particular 
student 

3 Complain about an incident of unfair practice in a team game 
Enquiry 

1 You are a new-comer in a city Enquire about the places of interest and how to visit 
them 

2 You are buying a new radio. What will you enquire from a dealer or a friend about it? 
Requests 

1 You want to borrow youi friend’s bicycle 

2. Ask your father to permit you to go with your friends to see a movie. 

There are some other techniques which may be used profitably for testing oral 
expression of older students specially They may be asked to deliver small speeches on 
given topics, participate in group discussions and answer questions on known subjects. 
However, care should be taken in oral tests to provide natural situations so that the 
students can come out with their best, 

The most reliable way of assessing oral expression is to observe the student in his 
day to day oral situation and assess his progress continuously 

2. Testing Written Expression 

Writing IS a complex skill as it involves the ability to spell correctly, ability to use 
punctuation marks correctly, ability to write correct sentences, ability to select, organize 
and present relevant information in an effective manner Thus there are two aspects of 
written expression—correctness of expression and effectiveness of expression These two 
aspects can be tested separately as well as comprehensively by a variety of testing devices. 

2 1 Tests of coi redness of expression 

Since writing skills involve spelling correctly, writing correct sentences and using correct 
punctuation marks, there are various tests which can be used to test these aspects 
separately The tests of grammatical structures have already been dealt with in Chapter 
IV, The spelling and punctuation tests are given below 

2.1 1 Spelling tests . Spelling can be tested through completion type items in which some 
letters are missing from a word and the student is required to supply them For example 

1. I would like to have a p .ce of cake with my tea 

2. Yesterday Dev couldn’t reach home un 1 10 O’clock 

3 You have to fill two s p te forms for this 

4 This IS not a g . r test but a vocabulary test 
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Spelling can also be tested by multiple choice items which will be mainly recognizing 
the correctly or wrongly spelt words. 

1 Which of the following is wrongly spelt 
A Conceive 

B Chief 
C Relief 
D Receive 

2 Which of the following is correctly spelt 
A refered 

B foccused 
C occurred 
D developped 

Another way of testing spelling is dictation, which is quite popular in schools 
However, it requires not only the knowledge of spelling but also the auditory ability to 
discriminate between sounds Dictation can be given of a long passage as well as of 
isolated words The dictation of single words can prove to be a fairly reliable method of 
testing spelling 

2 1 2 Punctuation tests In punctuation tests generally a passage or separate sentences 
are given without punctuation and the testee is asked to provide appropriate punctuation 
marks and capital letters For example . 

(i) he asked me where do you live what is your fathers name 

(ii) 1 was very busy i couldnt come to your place he said 

This type of punctuation test is not objective to full extent However, it can be made 
quite objective if some degree of control is maintained over the task that the testee has to 
perfoim. This can be done by providing circles m the spaces where the punctuation 
marks are required, e g., 

1 0 when are you going to London'^ 0 he asked 

2 The shelves were full of thick volumes 0 dictionary 0 encyclopedias 0 atlases and othei 
reference books. 

Another type of objective test for punctuation can be of multiple choice type where 
like spelling it will be the recognition of correctly or wrongly punctuated sentences 
Which of the following is coriectly punctuated 
A She asked when will my dress be finished'' 

B. She asked, “When will my dress be finished''” 

C. She asked, when will my dress be finished'' 

D. She asked, “When will my dress be finished''” 

The spelling and punctuation marks are the essential elements of the mechanics of 
writing, the knowledge of which is necessary for written expression It may, therefore, be 
mentioned here that the objective of the above type of tests is mainly to test the 
knowledge of spelling and punctuation rather than expression. 
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2.2 Tests of effectiveness of expression 

In Written expression the purpose of the test is to assess the extent to which a candidate 
manages to communicate his ideas effectively in writing. Therefore, proper organization 
of ideas, relevance of content and appropriate style are the points to be considered in a 
test These elements of expression can be tested separately as well as comprehensively 

2 2 1. Test oj organization In this test sentences from a story or an event are jumbled 
up and the testee is asked to put them in correct order. 

1 I clean my teeth and have a quick bath. 

2 Mother calls me as soon as the breakfast is ready 

3 When I have cleaned my mouth and washed my hands, it is time for school. 

4. I usually wake up at about 6 O’clock. 

5. I drink a glass of milk and eat a toast and an apple 

6. It IS light by then but we can’t yet see the sun. 

7. Then I tidy my bed while mother is preparing the breakfast 
8 I pick up my bag of books and leave home at seven 

9. Then I put on my school uniform 

This type of test is a good device to test the student’s grasp of sequence of events/ 
actions in continuous writing 

2 2 2. Test of relevance : Relevance of subject matter is best tested in a composition, 
letter or a paragraph. A topic is given for writing and the relevance of subject matter is 
judged from the composition produced by the student To make it more objective, a topic 
for composition can be structured 
For example . ‘A Bus Ride’ 

This topic can be structured as . 

“Your Expenence in a Bus” You may write about your feelings on boarding a bus 
Tell about the activities going on in the bus and outside at the bus stand. Describe the 
things you saw during your half an hour journey in the bus ” 

Multiple choice items can also be employed for testing the students’ awareness of 
relevance. Following is an example of such a question - 
Which of the following sentences is not relevant to the paragraph 

A As 1 was walking along the road the other day, my curiosity was aroused by a 
small crowd which had gathered around the entrance to the park 
B Most of the passengers left the dining-room and rushed up on the deck of the 
ship. 

C. On crossing the road, 1 discovered that the centre of attraction was an old man 
with a performing monkey 

D. The monkey’s tricks were quite remarkable, so that in a short time the hat 
which the old man had placed on the pavement was half filled with coins. 

E. It seemed to me an easy way of making a good living 
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But such items are more an exercise in comprehension rather than m expression 
because they don’t require any production activity on the part of the student 

2.2 3 Test oj style Style means the use of appropriate words as well as grammatically 
correct sentences The best way to test style is to ask the student to write a composition 
and evaluate his style i e correctness of language and choice of appropriate vocabulary 
But objective type questions on style can also be set In such a question a paragraph is 
given with certain words missing On the top some synonyms are given for each blank 
and the student has to select the appropriate one For Example , 

From each of the given pair of words select the appropriate one to fill up the blanks 
in the following paragraph 

1 Voyage, journey 

2 rescue, help 

3 quickly, immediately 

4 saved, helped 

5 companions, friends 

One day during our_across the Indian ocean we heard a shout for_and 

someone called ‘A woman has fallen overboard ’_the captain ran out of his cabin 

and jumped into the sea A few minutes later and girl was_After that she and the 

captain became good _ and soon they told us that they intended to marry. 

12 3 4 5 1 2 3 4 5 

2.2 4 Comprehensive test of written expression (composition writing) The most direct 
way of testing written expression comprehensively is to make the students write 
compositions. These tests require the students to organize their ideas in proper sequence 
and to express them in their own words. Thus, they test the writing skill as a whole 
Through this the grammatical skill, mechanical skill and effectiveness of writing can be 
tested simultaneously 

Composition writing can take the form of letter, dialogue, story, paragraph or essay 
on any givep topic or outline. Whatever be the mode of composition, the student should 
be presented with a clearly defined problem so that he has something to say. 
Composition topics which do not give the testee any guidance should be avoided It is 
better to contextualize the situation to test the students’ skill in expression. Such 
controlled tests give direction to the students and help them to come out with their ideas. 
As far as possible, the topics should be from the range of experience of students so that 
they do not have to fumble for ideas. 

Free composition is not very suitable for testing expression m a second language, 
since the students don’t have a full grasp of all the language skills. However, after the 5th 
year of English simple and short exercises in free composition can be given as the 
students have a fairly good grasp of language skills by this time. 

Some examples of compositions are given below ; 
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Letter and application 

(i) You are Sunita Gupta Write an application for the job of a teacher in English in a 
local Public School, giving the necessary details of your background 

(ii) You are Anita Jam and you and your brother Akhil have come to visit your grand 
parents Write a letter to your mother about 

(a) What do you do at your grand parents’ the whole day"^ 

(b) How IS Akhil behaving and how are you looking after him? 

(c) How are your grand parents and other relatives'^ 

(d) How are you enjoying your holidays'? 

Dialogue Writing 

Write a dialogue of about 8 lines appropriate to the situation given below ’ 
The door bell rang and I went to answer it. It was my neighbour Namita Singh. She 
had come to use our telephone as the public telephone was not working 

Story Writing 

Below IS an outline of the story of a walking stick Expand it into a complete story of 
about 100 words You can add any details you like. 

1_born_forest_of Himalayas_sweet life_cruel wood 

cutter_cut me down_smoothen with a sharp knife_suffered pain 

_coat of polish _beautiful _in a shop _rich man bought me 

_ car _ bungalow _ children keep me carefully _ walk in the 

evening _ very happy _ comfortable life 

(i) Paragraph Writing 

Write a paragraph of about 75 words on the following taking hints from the outline 
given , 

A large shop in your city 

largest building _ all sorts of goods _ always full _ many salesmen 

_ owner at the cash counter_polite and honest_famous for sarees, 

leather goods, toys etc _ foreign tourists visit 

(ii) Below are the first and the last sentence of a short paragraph. Compose four or five 
sentences to complete the paiagraph 

— It rained heavily all the morning. 

— If 1 had not left the window open, my books would not have got wet 
Composition Wilting 

(i) My class at school and two of its interesting characters (write in about 200 words) 

(ii) A journey I did not enjoy at all (200 words). 

(ill) Imagine that you are a statue in a public park Write about the activities that go on 
in the park from morning till night and are silently witnessed by you (write in about 
200 words) 
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(iv) It IS a market day today People are brightly dressed They aie buying lots of things 
Children are enjoying themselves Now describe the market scene in about 150 words 

Grading or Marking the Composition 

Though composition writing is very useful for evaluating written expression, it is very 
difficult to assess the compositions objectively There are two methods prevelent for 
assessing compositions analytical method and impression method. In analytical method 
different factors in a composition e g vocabulary and structure, relevance of the subject 
matter, oiganization of the content, style of presentation etc are allotted specific number 
of points and the composition is marked accordingly whereas in impression method the 
composition is graded at a 3 or 5 point scale (e g , Very good, good, fair, poor, very 
poor) This grading is generally based on the performance of the whole gioup 

Analytical marking can be used m a classroom test because the marking is made 
more objective as value points foi various elements are clearly indicated However, it is 
felt that writing is a unitary factor and to divide marks in different components or aspects 
of writing ability is not very feasible In actual situation a teacher really marks the 
compositions on the basis of the general impression that he foims of the written piece 
rather than analysing the composition and then awarding marks for each component. 
Impression marking can be made more reliable by using three or four examiners and then 
taking the average of their marking It is, however, not a very practical situation to use 
three oi four examiners for the same set of scripts A bettei way of marking compositions 
IS to grade them on the basis of a set criteria and after deciding the grade, marks can be 
awarded, eg, for a 15 mark composition the range of marks can be divided into 
following categories 

Glades Marks 

A 13H5 

B 10-12 

C 7-9 

D 4-6 

E 0-3 

The grades will be given keeping in view the different components of written expression 

The description of the above five point scale is as following . 

1 ‘A’ Grade (Very good) The Composition shows 

(i) a perfect control on the structural pattern of the langu¬ 
age and use of appropriate sentence linkers 

(ii) novelty of ideas, uniqueness of presentation and ade¬ 
quate and relevant content matter 

(ill) appropriate vocabulary 

(iv) perfect organization with appropriate paragraphing, an 
j^troduction, body and the conclusion. 
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The composition shows 

(i) a few grammatical mistakes 

(ii) relevant and adequate content matter but lestncted 
originality 

(hi) appropriate vocabulary 

(iv) good organization with a proper introduction, body 
and conclusion 

The composition shows 

(i) a repetition of grammatical mistakes and errors in 
syntax 

(ii) satisfactory treatment of the subject, 

(ill) limited vocabulary. 

(iv) some eriors in spelling and punctuation and casual 
paragraphing. 

The composition shows 

(i) lack of control on language patterns 

(ii) vague subject matter with a lot of repetition, 

(ill) limited vocabulary. ^ 

(iv) lots of spelling mistakes, wrong use of ipunctuation 

marks and no paragraphing 

5 ‘E’ Grade (Very poor) ■ The composition shows 

(i) complete lack of control over language structures with 
broken sentences. 

(ii) irrelevant content matter. 

(iii) Very limited vocabulary 

(iv) No organization of any kind with lots of spelling and 
punctuation mistakes. 

Once the compositions have been broadly graded on the basis of the above criteria, 
marks can be awarded accordingly A further sub-division of the above grades can be 
made for more accurate marking. 



Grades 

Marks 

‘A’ 

A-b 

15 


A 

14 


A- 

13 

‘B’ 

B + 

12 


B 

11 


B- 

10 

‘C’ 

C+ 

9 


c 

8 


c- 

7 


2 ‘B’ Grade (Good) 


3 ‘C’ Grade (Fair) 


4. ‘D’ Grade (Poor) 


3. 
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4 ‘D’ D+ 6 

D 5 

D- 4 

5 ‘E’ E+ 3 

E 2 

E- 0-1 

Another way of marking a composition is to prepare a grid of 4-5 point scale 
consisting of all the factors of written expression This grid is like the one shown in the 
section on testing Oral Expression. Each composition is graded for each component on a 
5 point scale, For example, 



I 

2 

3 

4 

5 

Structure 





n/ 

Relevance 




V 


Vocabulary 

- -■ — 1 




V 


Spelling and Punctuation 






Organization 




v 



Maximum marks 25 
Score 20 


To reduce the subjectivity in marking the compositions it is advisable to use roll 
numbers instead of names of students so that halo effect is removed 

Whatever be the method of assessing a composition, there is no doubt that it is going 
to be subjective All the above ways and means are only for reducing this element of 
subjectivity as it is impossible to grade compositions with complete objectivitv, 













Chapter VII 


Preparing a Balanced Question Paper and 

Unit Tests 

It js usual for a teacher to prepare a test by assembling questions on the spur of the 
moment without taking into consideration the characteiistics of a good test But to serve 
any useful purpose a test must possess certain attributes without which it will be a poor 
measuring instrument The three mam attributes of a good test are validity, reliability 
and usability 

Validity 

Validity IS the most important characteristic of a good test. Validity of a test is the extent 
to which it measures what it attempts to measure That is to say that a test should 
conform to the objectives of testing For example, in an English Language Test where the 
purpose of testing is to measure the students’ ability to manipulate language structures, 
the following test item will not be valid 

Name the part of speech of each underlined word and also state its kind 
His old typewriter should be m a museum. 

This Item is invalid because it is testing the students’ knowledge about the language 
and not his ability to manipulate structures. 

Though there are many types of validity, for a classroom teacher it is enough to 
know about the following three types 

1, Face Validity 

Face validity means that a test, even on a simple inspection, should look valid, For 
example in a language test the following item is totally invalid, as it does not test 
language but the computation skill of the students 

The train starts fiom New Delhi at 8 10 hours and reaches Kanpur at 14'30 hours 
How much time does the tram take to reach Kanpur from New Delhi'? 

To establish face validity of a test, the examiner or the teacher should go through the 
test and examine its content carefully 

2 Content Validity 

Content validity is very important in an achievement test as an achievement test tries to 
measure some specific skills or abilities through some specific content To obtain content 
validity it is necessary that all the important areas of the course content are represented 
in the test and also that the test covers all the instructional objectives In other words, the 
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teit should contain questions on every important aiea of the content in appropriate 
proportion and the questions should be framed in such a way that all the objectives of 
that couise are tested properly Content validity can also be ensuied by analysing the 
course content and the instructional ob|ectives to be achieved thiough it and by tallvmg 
the test items to both these things 

3, Empirical Validity 

Empirical validity is also known as statistical validity or criterion-related validity as to 
ensure this a criterion is taken (which may be a standardized test, another teacher’s 
ratings on a class test, students’ scores on a previous test, or the students’ grades on 
subsequent final examination, etc) and the scores of students are correlated with their 
scores on the criterion test If the scores eorrelate positively the test may be called to have 
empirical validity Empirical validity is important because it shows statistically that a test 
is valid, 1 e , It measures well what it intends to measure, 

Reliability 

A good test must be reliable, i e , it should measure consistently what it measures In 
other words if a test is given to a group of students on two different occasions under 
similar conditions it should produce the same results This doesn’t mean that if Meenu 
has got 80 marks on one occasion she should get 80 marks on the other occasion, too 
But that if she is in upper group the first time, second time also she remains in the upper 
group and not shift to the lower group Thus, if the relative size of the score remains 
consistent, a test can be called a reliable test 

Reliability is of two types One is test reliability which means that if the same test is 
given to a particular group on two different occasions the results will be more or less 
same Second type of reliability is scoring reliability which means that the marks will be 
same (1) if the same test is marked by two or more examiners or (2) if the same test is 
marked by the same examiner on different occasions 

Test lehability depends on the following factors 

1 The size of the sample of the tasks the student has to perform The more tasks are 
given to the testee, the more chances of a test being reliable It is, therefore, advisible 
to give a large number of short answer or objective type questions in a test rather 
than a few essay type questions 

2 The conditions in which a test is administered The results of a test may differ due to 
difference in administration For example in a listening comprehension test for a 
foieign language, if the same questions are asked by two different people, the results 
may differ because of the difference in pronunciation, speed, intonation, etc 
The scoring reliability can be taken care of by giving objective type questions, where 

the marking will be same m all conditions Reliability goes lower in case of essay type 
questions where the marking depends on examiner’s subjectivity. 

Reliability of a test may be measured by different methods The simplest way is to 
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give the same test to the same group twice with some interval in between If the results 
correlate highly, the test may be said to have a high reliability The problem with this 
method is that during the interval between the two tests, the students may learn the 
answers (practice effect) which will affect reliability. 

The second method of computing reliability is to use a parellel test, which has the 
same length, time limit, difficulty level and type of questions as the original one The 
difficulty here again is that of practice effect though not in the same degree as in the first 
method 

Another method of estimating reliability is to split the test into half* and correlate 
the students’ scores on one half with the scores on another half. This can be computed by 
using Spearman Brown formula which can be found in any book on statistics. 

Usability 

Usability or practicability is the third characteristic of a good test. There are a number of 
practical factors that are to be considered while preparing or selecting a test for use 
The first thing to be kept in mind is that the test should be of such a length that it 
can be administered within stipulated time If the test is too long or too short it may not 
be practical to use it for classroom testing 

Secondly, it is to be seen that the test is easy to administer and that clear cut 
directions are provided in the test so that the testees as well as the test administrators can 
perform their tasks with efficiency Moreover, the facilities available for administration 
should also be kept in view as in the case of oral tests, tape recorders may be required If 
a teacher doesn’t have the facility of tape recorder, he should not take up a test requiring 
the use of one 

Thirdly, the scorability is also to be considered while using a test When large 
number of students are involved, a test which can be scored quickly (preferably by 
machine) is to be selected but when only one class is to be tested, perhaps a test 
consisting of subjective questions may also be used 

Once the teacher or the test constructor is aware of the characteristics that a good 
test must possess, he can proceed to construct a test, which may be either a unit test or a 
full-fledged question paper covering all the aspects of the syllabus Whether the test is a 
unit test for use in classroom testing or a question paper for use m final examinations, 
the steps of test construction are the same, which are as follows , 

1 Prepare a Design 

The first step in preparing a test is to prepare a design. A test is not merely a collection of 
assorted questions To be of any effective use, it has to be planned in advance keeping in 
view the objectives and the content of the course and the forms of questions to be used 
for testing these. For this weightages to different objectives, different areas of content, 
and different forms of questions are to be decided, alongwith the scheme of options and 
sections, and these are the dimensions which are known as a design of a test 

♦Halving IS usually done by separating even-and odd-numbered items, 
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1 1 Weightage to objectives To make a test valid, it is necessary to analyse the 
objectives of the course and decide which objectives are to be tested and in 
what proportion For this marks are alloted to each objective to be tested 
according to its importance 

1 2 Weightage to different areas of content . It is necessary to analyse the syllabus 
and allot weightages to different areas of content This is again done to ensure 
the validity of the test 

1.3 Weightage to dtffeient forms of questtons After analysing the objectives and 
the content, it is to be seen how they are to be tested A particular objective and 
content can be tested most appropriately by a particular form of question So, 
different forms of questions are to be included in the test for testing different 
objectives and contents For this the number of different types of questions to 
be included in the test and the marks earned by each of them are decided This 
takes care of the reliability of the test. 

1 4 Scheme of options and sections The design of a question paper may also show 
the scheme of sections and options in the questions For example a question 
paper consisting of both multiple choice questions and supply type questions 
may have two sections, one consisting of only multiple choice questions and the 
other consisting of supply type questions. Regarding the options, there may not 
be any options in the case of multiple choice questions, short answer and very 
short answer questions, but for essay type questions one may like to provide 
choice. But while providing options, it may be kept in mind that the options are 
comparable in terms of objectives to be tested, the form of question and the 
difficulty level of the question. As far as possible, the major area of content 
should also be same in options. 

2. Prepare a Bluepimt 

After deciding on the design of the test, the blueprint is to be prepared The blueprint is a 
thiee dimensional chart which shows the placement of each question in respect of the 
objective and the content area that it tests It also indicates the marks carried by each 
question. (The example of a blueprint is given along with the sample question paper in 
the appendix). 

3, Prepare the Questions 

After the blueprint is ready, questions are to be prepared according to the dimensions 
defined on the blueprint. For example, if there are five 1-mark very short answer 
questions, testing expression on the content area ‘Reported Speech’, the test constructor 
will prepare these five items on reported speech 

While preparing questions it must be kept in view that the question is well worded 
and within the comprehension level of the students In a test, there may be questions of 
varying difficulty levels so as to dicriminate well between good and poor students Some 
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questions should, therefore, be difficult and some easy, whereas the majority of questions 
should be of average difficulty level 

Another thing to be kept in view while writing questions is to prepare the answers 
simultaneously because quite often the answers help in refining the questions. 

4. Assembling the Question Paper 

After the questions are prepared, they are to be assembled in a question paper form For 
this, instructions are to be written General instructions for the paper may be given on 
top whereas instructions for specific questions may be given just before the questions. 

^ The order of questions is also to be decided while assembling the question paper 
Sometimes it is according to the forms of questions, i.e , objective type questions may be 
put first, then very short answer, short answer and essay type questions, or it may be 
according to the content as in the case of a language question paper where we may have 
structure questions first, then questions on unseen passage and then composition 
questions. 

The assembling and editing of the question paper is important from the point of 
view of administration For example, if the question paper is divided into two sections, 
one of which is to be collected within a specific time limit, clear instructions to do so 
should be mentioned and also the arrangement of questions should be such that both the 
sections are easily demarcated. 

5 Preparing the Scoring Key and the Marking Scheme 

Scoring key is to be prepared for objective type questions and the marking scheme for 
other questions 

The scoring key gives the alphabet of the correct answer and the marks carried by 
each question. The marking scheme gives the expected outline answer and the value 
points for each aspect of the answer. 

Detailed instructions for marking are also worked out, eg, in marking 
compositions, etc. It is specified as to how many marks are to be deducted for spelling 
mistakes or structural mistakes, or if the composition is to be graded, how it is to be done 
and on what basis. 

The detailed marking scheme is necessary to ensure consistency and uniformity in 
scoring by different examiners In other words it ensures reliability of scoring 

6. Preparing Question-wise Analysis 

After the question paper and marking scheme is finished, it is desirable to prepare a 
question-wise analysis This analysis helps in tallying the questions in the test with the 
blue print It also enables us to know the strengths and weaknesses of the test better, e.g , 
through the analysis we can know how many topics have been covered in the syllabus, 
what is the difficulty level of each question and what specifications are being tested by 
each question. The analysis is done on following points 
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i Number of the question 

II Objective tested by the question 

III Specification on which the question is based. 

IV Topic covered 

V Form of the question. 

vi Marks alloted. 

vii Approximate time required for answering, 

viii Estimated difficulty level 

These details are given m a tabular form. (The example of question-wise analysis is 
given with the sample question paper in the appendix), 

Preparing a Unit Test 

A unit test is a test based on a unit of study in the syllabus, A unit of study is a block of 
closely related subject matter. The size of a unit differs from stage to stage or class to 
class depending on the mental maturity of the learner and the depth at which a particular 
study IS being undertaken, e g, in English language tenses may be one unit at one stage 
whereas different tenses may be separate units of study at a higher stage An unseen 
passage is also a unit in a language teaching programme, A unit test can be given to the 
students after a particular unit is completed It is generally a test for finding out the 
progress and the level of achievement of the students on a particular unit It may also be 
used for finding out the weaknesses in learning 

Generally, a unit test, should be of such a length that it can be finished in one class 
period Moreover, since it is an informal test, a variety of questions may be employed for 
testing For example the questions like matching type and true-false type which are not 
very useful for a final examination may prove to be good in a classroom test, 

As far as the planning and preparation of a unit test is concerned, it is to be done on 
the same lines as given above for a question paper. 



CHAPTER VIII 


Appraising The Quality of a Test 

After the test has been prepared and reviewed in terms of the coverage of objectives and 
content areas, suitability of items included, estimated difficulty level, time limit, etc,, the 
test is administered on the students 

Once the test is administered, scored and the results announced, the teachers 
generally forget about the test, and do not bother to know about the quality of the test 
Not only this, all the hard work that has gone into the making of the test is also wasted. 
To save the test from going waste and also to know whether the test has been able to 
discriminate between the good and the poor students, it is necessary to appraise the 
effectiveness of the test items in the test After knowing the quality of each item, the 
teacher may utilize the high quality items sometime in future. Once a teacher starts 
collecting high quality items, m a few years he will have a good number of items that can 
be reused with new pupils 

Item Analysis 

The effectiveness of an item can be determined through item analysis which is done to 
find out 

[ if the items were of appropriate difficulty level, 

2. if the items discriminated between high and low achievers 
3 if the distractors in the multiple choice items functioned effectively 
Thus, item analysis is a post-admmistration appraisal of the test and can be done by 
analysing the pupils’ response to the test as a whole and to the individual items The item 
analysis not only tells the teacher which items are to be retained, which ones may be 
improved and which ones should be discarded but it also helps the teacher in the 
following ways. 

1 Efficient class discussion 

Item analysis can have value in class discussion of the test results. Once the teacher 
knows how effectively each item functioned in measuring achievement, he can discuss 
only those items which proved difficult Easy items can be left out from the discussion 
Moreover, various distractors in multiple choice items can be discussed and whatever 
misunderstanding the pupils had regarding the correct answers can be clarified 

2 Remedial work 

Item analysis also reveals the areas of weakness of the students On the basis of this 
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information, the teacher can take up remedial work in those particular content areas 
which the students failed to answer correctly 

3 Improvement of Class Instruction 

The data of item analysis also brings to light the appropriateness of the course content 
being taught to the pupils For instance if the pupils find all the items too simple or too 
difficult consistently, the content of the course needs revision Similarly, if the students 
keep on making similar mistakes each time, the need for change in instruction 
methodology is evident. 

4 Improvement in Test Construction 

As the teacher analyses the pupils’ responses, he becomes more and more aware of the 
defects in the questions When the items are revised, he tries to remove those defects and 
thus gains better insight into the construction of the test items Thus item analysis also 
helps the teacher in becoming more skillful in the task of test construction 

Item analysis consists of judging the items from three points of views (i) their 
difficulty level, (ii) their power of discrimination and (lii) the effectiveness of distractors 
in case of multiple choice items. 


1 Item Difficulty 

The index of difficulty or the facility value of an item indicates how easy or difficult the 
particular item proved in the test It is indicated by the percentage of pupils who answer 
the Item correctly and can be computed by using the following formula in case of 
objective type and very short answer questions in which scoring is either 1 or 0 

R 

Facility value = —X 100 
N 

Where R = Number of pupils who got the item right 
N = Number of pupils who attempted the item. 

If in a test, 40 out of 50 pupils get an item correct the Facility Value of that item will 
be 


40 

FV = — X 100 = 80% 


Which means that the item is fairly easy as 80% students can answer it correctly This 
shows that higher the Facility Value, the easier the item is and lower the facility value, 
the more difficult it is 

In case of short answer and essay type questions a different formula is used so as to 
take care of the large range of marks The formula is as following 

py _ Sum of marks obtained by all examinees ^ 

Sum of maximum marks obtainable on the question 
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In a test, items having facility value higher than 90 or lower than 10 may be 
considered worthless as they do not differentiate between good and poor students 
Therefore, it is desirable to have mostly the items of moderate difficulty level, i e , around 
50% F V in a test. However, for providing motivation to both poor and good students 
some easy and some difficult items should also be included The practical limits may be 
considered as from 30 to 80 percent 


11 Item Dischimination 

The discrimination index of an item refers to the degree to which the item discriminates 
between the high and low level students. It tells us whether the students who did well on 
the whole test tended to do well or badly on individual items in the test It is assumed 
that a students’ peiformance on the total test is a valid indication of his ability or the 
level of achievement Therefore, the score on the total test is taken as the criterion 
measure and on the basis of it good students are separated from the bad students If the 
‘good’ students do well on an item and the ‘poor’ students do badly on the same item, 
then the item is supposed to have a good discriminating power 
The discrimination index can be computed as following 
Step 1 Arrange the answer sheets from highest to the lowest score 
Step 2 Separate the highest and the lowest 27% of the scripts Leave the middle group 
It IS not needed for calculations 

Step 3 Count the number of candidates from each gioup who answered an item 
correctly in case of objective type and very short answer questions 
Step 4 Apply the following formula 

^ . RU-RL 

Discrimination Index =- 

n 


n = number of candidates in one group 
RU = number of candidates who gave right answers in uppergroup 
RL = number of candidates who gave right answers in the lower group 

For example . If an item is correctly answered by 16 students in upper group which 
consists of 20 students and 6 students m the lower group again consisting' 
of 20 students, the discrimination index of that item will be 


DI = 


16-6 

20 


10 

20 


5 


For computing the discrimination index of short answer and essay type questions a 
different formula is to be used which is as following' 

_ Sum of marks obtained by upper group — Sum of marks obtained by lower group 
max marks alloted to the question X number of candidates in a group 

Since discrimination index is a correlation of a student’s performance on an 
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individual item with his performance on the whole test, product moment correlation 
between marks on the question and the marks on the whole test can also be used for 
finding out D1 for essay type and short answer questions. 

Discrimination indices may range from +1 to — 1 An item with + 1 discrimination 
index IS the one which is answered correctly by all the pupils in the upper group and 
wrongly by all the pupils in lower group Such an item discriminates perfectly On the 
other hand the item with 0 value does not discriminate at all and the item with — 1 value 
discriminates negatively Such item is the one which is correctly answered by candidates 
in the lower group rahter than the candidates in the upper group 

Items with 0 or lower discrimination index are worthless items as they fail to 
discriminate positively between good and poor students Items with discrimination 
indices above 2p are ordinarily regarded as having sufficient discriminating power for 
use in achievement tests The items with more than 35 discrimination index may be 
considered good items. 

The Items which have very high facility value fail to discriminate as they are very 
easy items The items with low facility value also discriminates poorly because they are 
too difficult for eveiyone Such items can be discarded or may be improved However the 
items which have high discrimination index and moderate facility value can be retained 
by the teacher for future use 
111 Effectiveness of Distractors 

Apart from finding out the item difficulty and discrimination index, one further analysis 
in the case of multiple choice items is to see how each distractor in each item functioned 
This analysis tells which distractors are functioning well and which ones are useless and 
need to be improved In general a good distractor is one which attracts more examinees 
from the lower group than the upper group. If we find after analysis that a distractor 
doesn’t attract even the poorest examinees, it is a non-functioning distractor and should 
be removed Sometimes it is found that a distractor is selected by more number of 
students in the upper group than the students m the lower group, such a distractor should 
also be removed because it is negatively dlscr^mlnatlng 

For distractor analysis also we need to take the upper 27% and the lower 27% scripts 
from the total group In principle, discrimination index should be used for each 
distractor to see how it is functioning But this is not very practical for a classroom 
teacher A general inspection of the data will also reveal which distractors are functioning 
well and which are not. 


For example for 

an item we find 

the following data. 


Alternatives 

Upper group 

Lower Group 

Total 

A 

2 

2 

4 


6 

3 

9 

C 

2 

3 

5 

D 

0 

2 

2 

correct answer. 

10 

10 

20 



64 


HANDBOOK OF EVALUATION IN ENGLISH 


This data reveals that the item discriminates positively as 6 students in the 
upper group and only 3 in the lower group have answered it correctly All the distractors 
seem to be functioning well as they have been selected by pupils in lower group 
Iii another example the data is like this 


Altetnaiives Upper group 

A 1 

B 4 

*C 5 

D 0 

10 

^correct answer, 


Lower group Total 

4 5 

3 1 

3 8 

0 0 

10 20 


In this case also the item is discriminating positively but it has some faulty 
distractors Only the distractor A is functioning well D is not functioning as it has not 
been selected even by lower group candidates and B is a poor distractor as it is chosen by 
more pupils in the upper group than in the lower group Thus, this item can be improved 
by revising the distractors B and D 

It IS to be noted that the best items are those which have appropriate difficulty level 
and discrimination index and also m which all the distractors function well Such item 
can be stored by the teachers for future use, and the other can be revised and improved 
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Analysing, Interpreting and 
Using Test Results 

An achievement test is primarily used for two purposes The first is to find out how much 
the students have learnt and secondly to compare the students on the basis of their 
performance The results of an achievement test, therefore, can be used for the purpose of 
improving teaching and learning as also for classification or ranking and for promoting 
the students to the next class If the results of a test are to be used effectively, some 
analysis of these results has to be made. 

Analysis and Interpretation of Test results 

The results that are obtained from a test are m the form of raw scores which as such are 
not very meaningful without further information For example if a student gets a score of 
65 in a language test, it may have a number of interpreations It may be a high score, it 
may be a low score or it may be an averge score It may indicate a good performance, or 
it may indicate a poor performance, or it may indicate no improvement in the 
performance To be interpreted jn clear terms, a score, therefore, has to be seen m 
reference to a context This context can be provided by finding out the general 
performance of the group on which the test is administered or by seeing the students 
performance with relation to his own performance in previous tests. This can be done by 
various methods 

I Putting the Scores m Rank Order 

For making the raw scores meaningful the simplest method is to put the scores in rank 
order 

Below are given the scores of 30 pupils on a language test of 100 marks 

Table 1 

Scores of 30 pupils on a language test 


Roll No 

Score 

Roll No. 

Score 

Roll No. 

Score 

1 

55 

11 

78 

21 

30 

2 

59 

12 

' 49 

22 

54 

3 

65 

13 

36 

23, 

61 

4 

6B 

14 

54 

24 

55 
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5 

35 

15 

71 

25 

53 

6 

44 

16 

74 

26 

58 

7 

40 

17 

49 

27 

54 

8 

76 

18 

42 

28 

64 

9 

83 

19. 

46 

29 

52 

10 

65 

20 

31 

30 

45 


To make out any meaning from these scores it is necessary to put them in some 
order The simplest way of rearranging them is to put them from the highest to the lowest 
score as is done m Table II 

Tabu 11 

Runked Scores of 30 pupils on a language test 


Roll No 

Score 

Roll No 

Score 

Roll No 

Score 

9 

S3 

2 

59 

17 

49 

11 

78 

26 

58 

19 

46 

8 

76 

1 

55 

30 

45 

16 

74 

24 

55 

6 

44 

15 

71 

14 

54 

18 

42 

4 

68 

22 

54 

7 

40 

3 

65 

27 

54 

13 

36 

10 

65 

25 

53 

5 

35 

28 

64 

29 

52 

20 

31 

23 

61 

12 

49 

21 

30 


This arrangement shows that the highest score is 83 and the lowest score is 30 This 
is done quite simply and quickly and all the scores can be seen in relationship to the 
highest and the lowest scores 


The second dimension of ranking is to give a relative rank to these scores from the 


highest to the 

lowest 

as IS done in 

Relative Ranks 

Table III 

Table HI 

of 30 pupils 

on a language test 



Roll No 

Score 

Rank 

Roll No Score 

Rank 

Roll No 

Score 

Rank 

9 

83 

1 

2 

59 

11 

17 

49 

20 5 

II 

78 

2 

26 

58 

12 

19 

46 

22 

8 

76 

3 

1 

55 

13 5 

30 

45 

23 

16 

74 

4 

24 

55 

13,5 

6 

44 

24 

15 

71 

5 

14 

54 

16 

18 

42 

25 

4 

68 

6 

22 

54 

16 

7 

40 

26 

3 

65 

75 

27 

54 

16 

13 

36 

27 

10 

65 

75 

25 

53 

18 

5 

35 

28 

28 

64 

9 

29 

52 

19 

20 

31 

29 

23 

61 

10 

12 

49 

20 5 

21 

30 

30 
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The ranks in the above table show the relative position of a pupil m this group of 30 
students Where there are identical scores, they show the rank position as in the case of 
rank 7 and 8 Both scores are given a rank of 7 5 or the average of the two ranks The 
relative ranks make it possible not only to compare the students with each other but also 
their performance on other tests as well This is possible because the rank value is given 
to the raw scores. However, when we take into account these ranks, the number of pupils 
in this particular group should always be kept in mind e g, rank 6 in 10 pupils is not a 
very high rank 

Rank order method of analysing scores is quite commonly used in schools by 
teachers. 

2 Finding out the Mean or the Average 

Another widely used method for describing test scores is to determine the mean of the 
scores This mean gives an idea about the general performance of the group on which the 
test IS administered After determining the mean, the performance of each pupil can be 
compared with the average i.e , if it is above or below the average or just average 
Through mean the performance of one group may also be compared to that of another 
group on a particular test 

The simplest method of calculating mean is to add up all the scores and divide the 
total by the number of the students If we add up all the scores given in table 1, our total 
will be 1646 If we divide this total by 30, the number of the students, the mean is 54.86 
Another method of calculating mean is by putting the scores in frequency 
distribution This is a short cut method, employed when a large number of scores is 
involved. For this the following steps are to be followed. 

2 1 Find out the lange Find out the highest and the lowest scores and the difference 
between them In our scores of 30 pupils on a language test, the highest score is 83 and 
the lowest is 30 The difference between the two is 83 — 30 = 53 The range is 53 

2 2 Determine the class interval size. If the lange is low, i e , within 25, use the interval of 
1, from 26 to 50 use an interval of 3; 50 to 100, use an interval of 5 and so on. The range 
of our scores is 53, so we can use a class interval of 5 

2 3 Tabulate the scores Once the class intervals are decided, tabulate the scores in a 
table by taking the scores one by one and putting the tally marks in appropriate class- 
interval See Table IV 

2.4 Assume a mean and mark deviations from the assumed mean. The mid point of the 

class-interval in the middle of the distribution is taken as assumed mean and then the 
deviations from this assumed mean are written by counting upwards (+ signs) and 
downwards (— signs), keeping the interval of assumed mean at Zero. 

2 5 Obtain the fd or the product of the frequency deviation fd is obtained by 
multiplying each frequency by its deviation and then the sum of plus and minus fd is 
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Table IV 

Frequency Distribution of the scares of 30 pupils on u language test 


Class intervals 

Tabulation 

Frequencies 

0O-S4 

/ 

1 

75-79 

II 

2 

70-74 

II 

2 

65-69 

III 

3 

60-64 

II 

2 

55-59 

III! 

4 

50-54 

mj 

5 

45-49 

III! 

4 

40-44 

Ill 

3 

35-39 

II 

2 

30-34 

II 

2 


Total 30 


found out. This sum is then divided by the number of scores (N) (See Table V) 

2 6 Obtain the Mean. The result of step 5 is then multiplied by the length of class 
intervals (ci) retaining the appropriate sign Then add or subtract this product to the 
assumed mean to obtain the arithmetic mean. 

Table V 

CalcuUtion of the mean by short method 


Class Intervals 


Frequency 

Deviation (d) 

fd 

ao-g4 


I 

-1-5 

5 

75-79 


2 

-1-4 

B 

70-74 


2 

-F3 

6 

65-69 


3 

-1-2 

6 

60-64 


2 

-1-1 

2 = 27 

55-59 


4 

0 


50-54 


5 

-1 

5 

45-49 


4 

-2 

g 

40-44 


3 

-3 

9 

35-39 


2 

-5 

8 

30-34 


2 

-5 

1 

II 

o 

N = 30 





Sfd = 40 - 

27 = 

-13 


43 

AM = 57 




30 

Sfd 

M = AM + 4— 
N 




-.43 X 5 = 2 15 

X Cl 


M = 

57 - 2 15 = 54.85 
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3 Computing the standard deviation 

The mean of a group gives an indication of the average performance, of that group. But 
the spread of the scores from the mean varies The standard deviation gives an idea about 
the spread of the scores above and below the arithmetic mean, i e , whether the scores are 
bunched together or are distributed over a broad range For example, if the S D is 6 for 
one group and 14 for another group on the same test, it can be interpreted that the 
second group is more heterogenous than the first one Secondly the standard deviation 
helps in interpreting the individual scores better than only the mean In a normal 
distribution of scores, the majority of scores that is 68%, falls between one S.D above 
and one S D. below the mean About 27% scores fall within the second S D above and 
below the mean and rest of the scores, i e , 5% will fall in the 3 S D's above and below 
the means as is shown in the following figure 



Thus, if a pupil has a score of 74 in our English language test which has a mean of 
54 85 and an S D of 14 we can determine his position in the class easily This is done by 
adding one S D in the mean, i e , 54 85 + 14 = 68 85 As the score of 74 is greater than 
68 85, It falls between +1 and 2 S D So the student getting 74 marks has about 84% 
pupils m the group falling below him. Thus, it may be concluded that this pupil has done 
very well in the test 

The easiest method of calculating S D has been devised by W L Jenkins. In this 
method we find out the sum of scores of the upper one-sixth of the group and the sum of 
scores of the lower one sixth of the group and subtract the lower sum from the upper 
sum Then divide this figure by half the number of pupils in the group. In our sample the 
total of highest one-sixth scores is 382 and that of lower one-sixth scores in 172 The 
difference between the two is 210 which is divided,,by 15, the half of the total gioup. This 
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gives an S D of 14 This method gives a fairly accurate estimate of S D , which is quite 
sufficient for a classroom teacher, Those who want to learn the method of calculating 
S.D by frequency distribution can refer to any book on statistics 

The calculation of Standard Deviation also helps in converting marks to letter 
grades, which are frequently needed for reporting the results For this multiply the S D 
with 0 5 and 1 5 and then add and subtract the results to the mean Then marks between 
—0 5 and +0 5 can be assigned C grade, between +0.5 and +1 5 B and above +1 5 A 
grade, whereas between —0,5 and — 1 5 D grade and below — 1 5 E grade can be assigned 
For exanple we can take the scores of 30 pupils on the language test Themean of the test 
is 54 85 and the S D is 14 The S D, is to bemultiplied by 0.05 and 1 5. The result is as 
following; 

14X0.5 = 7 
14 X 1,5 = 21 

These values are to be added to and subtracted frcm the mean 
54 85 + 21 = 75 85 
54 85 + 7 = 61 85 
54 85 - 7 = 47,85 
54 85 - 21 = 33 85 

Now the letter grades can be assigned as following' 

A Above 75 85 or 76 and above. 

B Between 61 85 and 75 85 or 62 to 75 

C Between 47.85 and 61.85 or 49 to 61 

D. Between 33,85 and 47.85 or 34 to 47 

E, Below 33 85 or 33 and below 

Thus the letter grades of our 30 pupils on the language test will be as shown in Table 
VI. 


Table VI 



Letter grades 

on the scores of 30 pupils on 

language test 


RoU No 

Scare 

Grade 

RoU No 

Score 

Grade 

9 

83 

A 

22 

54 

C 

11 

78 

A 

27 

54 

C 

8 

76 

A 

25 

53 

C 

16 

74 

B 

29 

52 

C 

15 

71 

B 

12 

49 

C 

4 

68 

B 

17 

49 

c 

3 

65 

B 

19 

46 

D 

10 

65 

B 

30 

45 

D 

28 

64 

B 

6 

44 

D 

23 

61 

C 

IS 

43 

D 

2 

59 

C 

7 

40 

D 
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Roll No 

Score 

Grade 

Roll No 

Score 

Grade 

26 

58 

C 

13 

36 

D 

1 

55 

C 

5 

35 

D 

24 

55 

C 

20 

31 

E 

14 

54 

c 

21 

30 

E 


4. Computing standard scores 

When interpreting test scores it is seen that pupils’ performance in two tests cannot be 
compared as such because one test may be difficult and the other may be easy, or 
marking in one test may have been more strict or lenient than the other test, or the nature 
of tests may differ as in the case of structure test and composition test In oider to make 
the interpretation of scores more meaningful it is necessary to convert the raw scores into 
standard scores by having a constant mean and S D for both the tests 

This can be done in two ways by converting the scores into z-scores or T scores 
For converting the scores in z-scores a mean of zero and S D of 1 is taken and the 
conversion is done by using the following formula. 


the score obtained — the mean of the group 

z-score =-- 

the S D. of the group 

For example the raw score of 55 on our language test can be converted like this. 
55 - 54.85 


z-score = ■ 


14 


= .01 


z-score is always minus where the raw score is lesser than the mean. Since this and 
the fact that the z-scores are in small proportions, T-scores are more convenient to use 
T-scores can be obtained by taking a scale with a mean of 50 and S D of 10 with the 
following formula. 


T-score = 50+10 


Score — mean 
SD 


That IS, the z-score is muiltiplied by 10 and then 50 is added to it. Thus, the raw 
score of 55 or its z-score of 01 can be converted into T-score like this: 


50 + 10 X .01 = 50 I 


The raw score of 55 in another test with a mean of 30 and S.D of 8 47 will have a z- 
score of 2 95 and T-score of 79.5 by the following computation. 


55 - 30 
z-score = ———— 
8 47 


2.95 


T-score = 2.95 X 10 + 50 = 79 5 
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This shows that the score of 55 in the first test was not a very high score whereas in 
the second test it was a high score with a very good performance. Standard scores, thus, 
can be easily and directly compared, 

Cautions in Interpreting Test Scores 

While interpreting the test scores, the teacher should keep m mind the following points 

1. Interpretation in Terms of the Specific Test 

A test score should be mterpieted in terms of the specific test from which it was derived, 
and the judgement regarding the achievement of the student should be made keeping m 
view what exactly the test measured For example on the basis of a language test we 
cannot say that a student’s general achievement m language was high or low unless we 
know what the test comprised—items testing, mainly comprehension, or knowledge of 
vocabulary and structure or expression If the test consisted of comprehension questions 
we can make judgement only regarding the comprehension ability of the students 

2. Interpretation in the Light of Student's Background 

A student's performance in a test is influenced by a number of factors—his scholastic 
aptitude, educational background, social and cultural background, health, emotional 
adjustment, motivation for learning, etc Therefore, if a bright student does well in a test. 
It IS to be seen whether it is according to this capacity It may be that considering his 
background, his achievement is lower than his potential, and he can perform even better, 

3. Interpretation m Terms of the Decisions to be Made 

Interpretation of test scores depends to a large extent on what it is going to be used for, 
For example if the scores are going to be used for selection of candidates for a job or 
admission to a course, the interpretation will be different than if they were to be used for 
promoting the students to a higher class Thus, test scores can be considered high or low 
only in terms of the specific decisions to be made. 

4 Interpretation as a Sand of Scores 

No test scores is free from error, and therefore it can not be taken as an absolute value. 
To avoid it the scores may be regarded as a band of scores that is an examinee’s obtained 
score on a test lies within a particular range This range can be calculated by computing 
standard error of measurement through the following formula 

SE m = SD\/l “ ft 

Where SD = standard deviation 

rt = reliability of the test 

If the S D of a test is 14 and the reliability is estimated to be .85, the SEm would be 
5.2 The band of scores is one SEm above and below the obtained score Therefore, if a 
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student’s score is 65, his performance should be interpreted as band of scoies langing 
from 60 to 70 approximately 

5 Verification by Supplementary Evidence 

Before passing any judgement regarding a student’s score it is better if it is verified by 
other evidence as teacher’s rating, or the student’s performance on other tests This is a 
protection against the errors which creep in due to uncontrolled conditions 

Uses of Test Results 

The results of a test can be analysed and interpreted by putting them in rank order, by 
computing their mean and standard deviation and by computing standard scores On the 
basis of their analyses and interpretation the results can be subsequently used for various 
purposes which are as following 

1 Improving Teaching and Learning 

The test results provide feedback to the teachei regarding the performance of the students 
in the' test This feedback helps the teacher in improving both teaching and learning in a 
number of ways' 

1 1 Clarifying instructional objectives The results of the test help the teacher and the 
students in clarifying the instructional objectives. However carefully the teacher may have 
defined the instructional objectives, unless the same objectives arc tested through various 
tests, they will have very little influence on learning For example in English language 
teaching ‘speaking English correctly’ is an objective If, the teacher never tests ‘speaking’, 
no student will try to develop this ability On the other hand if the tests require speaking, 
pupils will certainly make an effort not only to speak English but also to use proper 
pronunciation, stress and intonation, use proper vocabulary and grammatically correct 
sentences Thus, through the tests and their results, the students know for which 
objectives they have to work and what specific tasks they should learn to attain those 
objectives The teacher also knows through the results whether the objectives set in the 
beginning were attainable and to what degree and what further measures should be 
taken to achieve them fully, 

1 2 Monitoring the learning pi ogress The test results also help the teacher in assessing 
the needs of the learners. Essentially the test results show how much the students know 
and what abilities they have developed From this the teacher is able to know the 
weaknesses and the starting points of his students. On the basis of this information the 
teacher can plan his further programme of teaching i e whether he has to provide 
remediation to the weak students and what remediation is required, what type of 
instruction is required for the other students etc Thus, the test results are useful in 
monitoring learning progress during instruction 

1.3 Assessing the effectiveness of teaching The test results aid in evaluating the 
effectiveness of the materials and the teaching methodology, If the results indiate that the 
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students commit the same mistakes again and again, it is obvious that there is need to 
change the method of teaching Sometimes, when a large number of students feel the 
same difficulty, it may be seen that the materials being used for instruction are not 
appropriate. In such a case the materials need to be replaced However, it may be kept in 
mind that it is not always the materials or method of teaching that may cause learning 
difficulties. There are other factors also like pupils’ scholastic aptitude, mental level, 
physical condition, home environment, earlier education etc , which may be responsible 
for low achievement Therefoie, before taking any decision regarding the change in 
methodology or materials other things should also be considered 

1 4 Evaluating the couise content It is the test results which tell the teacher whether the 
pi escribed course content is appropriate for his students or not, Sometimes it may 
happen that no student faces any difficulty in any area and all achieve high marks in 
tests One of the reasons may be that the content prescribed is too easy for those 
students, On the other hand if the students constantly make mistakes and produce 
evidence in their test results that they do not understand certain concepts or are not able 
to develop certain skills the course content may be beyond their level Thus, test results 
help in evaluating the adequacy and appropriateness of the content of courses or the 
curriculum 

2 Classifying and Promoting the Students 

A very impoitant function of tests and examinations is to classify, rank, promote, and 
certify the pupils. It is on the basis of the test results that students are graded or classified 
in terms of divisions or grades and then ranked from top to bottom On the basis of the 
test results the students are promoted to the next class, and a certificate is piovided 
regarding their achievement Foi scholarships and jobs also, candidates are selected on 
the basis of their results in examinations Not only these, the predictions regarding their 
future performance can also be made on the basis of their results For making predictions 
expectancy table is prepared based on the performance of students of previous years In 
this table the results of pretest and final test for last year students are plotted as given 
below 

Expcctency tabic showing how scores on the pretest and 
Final Test are tallied in appropriate cells 


Pip Ten 

Final Test 

Total 

A Grade 

B Giade 

C Grade 

70-K0 

4 

2 


b 

60-70 

1 

6 


7 

50-60 

1 

3 

2 

6 

40-50 


1 

5 

6 

Tcitdl 

6 

12 

7 

25 
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On the basis of such expectency table the peiformance of present students can be 
predicted, e g , if a student gets 65 marks in his pretest it is quite probable that he will get 
B Giade in his final examination. Because last year 85% of the students who had scored 
between 60 and 70 achieved B grade in the final test 

Thus test results after pioper analysis and interpretation can contribute to the 
improvement of teaching and learning and can be used for various other purposes 
mentioned above 
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BLUE PRINT 

UnitSample Question Paper in English 
Max. Marks: 60 


Class; VIII 
Time : 2 hours 


Objectives 

Knowledge 


Comprehension 


Expression 

Total 

Form of 
Questions 







E 

SA VSA 

0 

E SA FS'A 

0 

E SA VSA 


Content 







Grammer 

Determiners 


2(2) 





Prepositions 


3(3) 





Tenses+ Modals 


5(5) 





Conjunctions 


2(2) 





V/ord Order 

Punctuation 

2(4) 

2(2) 





Word formation 
Transformation 

2(4) 




5(5) 


Synthesis 





2(2) 

25(29) 

Unseen 



4(4) 

6(6) 


10(10) 

passage 







Composition 

Letter 2(1)* 





5(-)* 


Story 





6(1) 

25(3) 

Essay 





12(1) 


Sub-Total 

Total 

20(23) 


10(10) 


30(9) 

60(42) 


Notes ; Figures within brackets indicate the number of questions and figures outside the brackets indicate 
marks * denotes that marks have been combined to form one question. 

Summary ■ Ebsay(E) No 3 Marks 25 Scheme of Portions 

Short Answer(SA) No Marks Scheme of Section’ 

Very Short Answer(VSA) No 19 Marks 15 

Ob]ective(0) No 20 Marks’ 20 


42 


60 
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Sample Unit Tests 
ENGLISH 


Time : 90 Mts. Class ; VIII 

Max, Marks; 60 

General Instructions 

I. All questions are compulsory. 

II Read each question carefully before you answer it. 

Ill, Marks for each question are written against it 
IV Write your answers on the question paper itself 

Test 

1-14 Each question from 1 to 14 has four answers A, B, C and D' Choose the one that 
IS correct and write the letter of that answer m the brackets provided at the right 
hand corner 


1 There isn’t _ sugar left in this tin 1 

A little 

B any 

C. some 

D more. ( ) 

2 I first met him _ year ago I 

A few 

B some 
C one 

D. many, ( ) 

3 I often help my mother _ her work in the house 1 

A with 

B. at 
C in 

D to { ) 


4 We went to the island _ boat and stayed there for several hours 1 

A with 

B. in 
C on 

D by ( ) 

5 He was fined _ not returning the book to the library 1 

A at 
B about 

C. for 
D with. 


( 


) 
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6 Did you do what I _ you to do yesterday? 1 

A have told 

B told 
C had told 

D tell ( ) 

7 Yesterday while he _ from the market, he met his uncle 1 

A had returned 

B returned 

C had been returning 

D. was returning. ( ) 

8. He __ not go to school because it was raining. 1 

A could 

B might 

C should 

D can. ( ) 

9 When my sister comes to my house, she always _something for me 1 

A brings 

B will bring 

C brought 

D is bringing ( ) 

10 He will be lucky if he _ without injury 1 

A will escape 

B. escaped 

C has escaped 

D. escapes. ( ) 

11, He walks a great deal _ he has a car 1 

A but 

B so 

C though 

D as. ( ) 

12 She watched television _ she was knitting the scarf 1 

A before 

B while 

C, as 

D when ( ) 

13 The deer ran hard _ 1 

A the lion to escape from 

B from the lion to escape 

C to escape the hon from 

D to escape from the lion. ( ) 
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14, When the sun rays touch the snow_ 1 

A It shines like gold 
B. gold It shines like, 

C shines it gold like 

D It like gold shines ( ) 

15-18. Fill up the blanks with appropriate forms of the words given m brackets 2 

15 You should try to _ (beauty) this park 

16 He IS very _(confidence) of passing the Talent Search Examination 

17, It is very _ (use) to know French if you are going to Canada. 

18 He killed her in his _ (mad) 

19-20 Combine the following pairs of sentences according to the directions given 
in brackets' 2 

19 Read this book. Give it to me (use ‘either or") 

20. Take an umbrella with you It is raining, (use ‘since’) 

21-25, Rewrite the following sentences according to the directions given m brackets Do 
not change the meaning 5 

21 Immediately after the bell, we went out of the class (Begin with ‘as soon as’), 

22 Chinu IS so tired that he cannot climb up the mountain (Use ‘too’) 

23 He said, “Is it raining heavily"^” (change into indirect) 

24 Deena asked Deepa why she was singing so loudly, (change into direct) 

25 My father brought this picture (begin with “This picture”) 


26. Punctuate the following sentence 
You wont tell him will you 


2 


27-32. Read the following passage carefully and answer the questions given after it. 
Questions from 27 to 32 have four answers each Choose the correct answer and 
write its letter m the bracket given at the right hand side 
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Tara and her husband Rana lived in a tiny village m the high mountains. Tara 
had a little white lamb which her husband had given her She kept it tied to a tree 
in the backyard of her house One evening she found that the lamb was missing 
The rope had been cut. 

When Rana came home Tara told him what had happened. Rana at once set 
out to find the thief One of his friends told him that his neighbour Sheru had 
suddenly got a new lamb Rana at once went to SHeru’s house and angrily shouted 
at him, “Why did you steel my lamb Return it to me or I will call the Police" 
Sheru also got angry. He took Rana to his courtyard and told him that he had 
bought a lamb but it was black Rana was sorry that he had called Sheru a thief 
While they were talking, it began to ram and Rana was surprised to see that a pool 
of black water was collecting in the courtyard round the little black lamb and it 
was gradually turning white 


27. Which of the following indicates that the lamb was stolen'^ 1 

A The rope had been cut 
B the lamb was missing 
C. sheru had got a new lamb 

D the black lamb was turning white ( ) 

28 Why did Rana think that Sheru had taken his lamb'^ 1 

A a friend told him so 

B Sheru had' got a new lamb 
C the rope had been cut 

D Sheiu was known to be a thief. ( ) 

29 Rana shouted at Sheru angrily because 1 


A Sheru had painted his lamb 
B he thought that Sheru was a thief 
C Sheru had cut the rope 

D he could not get the lamb back ( ) 

30 Rana got a surprise when it began to rain because the 1 

A rain was turning black 

B pool of water was black 
C lamb was turning white 

D water was collecting round the lamb ( ) 

31 Which of the following things Sheru did not do'^ 1 

A. cutting the rope 
B painting the lamb 
C buying a lamb 
D telling a he 


( 


) 
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32 “It was gradually turning white” “It" here stand for the 1 

A pool of water 
B courtyard 
C ram water 

D lamb ( ) 

33-36 Pick out from the passage the words or phrases which mean the following 
Write in the space given 4 

33, Absent _ 

34 Started from home _ 

35 Slowly _ 

36 Immediately _ 

37 Here is an ohtline of a story Complete the story in about 60 words 6 

Long time ago_tiger m the village_killed cattle_ 

people helpless_village headmen_hunter come_built 

machan _ tied a goat_ at midnight_tiger shot 

38 You arc Sudhir Kumar You have received a letter from your friend Suneet invit¬ 

ing you for spending your vacation with him. You cannot go to visit him 
for certain reasons Write a letter thanking him for the invitation and telling the 
reason why you cannot visit him. (Write in about 60 words.) 7 

OR 

You are the monitor of you class Write an application to your headmaster/head¬ 
mistress requesting him/her to allow your class to go out for a picnic Mention 
day, time and place for picnic and what arrangements you have made for con¬ 
veyance, (Write in about 60 words) 

39. Write a compostion in 100-125 words on any one of the following' 12 
There is a park near your house Describe the park and write about the different 
activities of children, older people and the vendors, like ice-cream man, who 
come there in the evenings 

OR 

Write about how you feel when your mother wakes you up on a winter morning 
and about the activities going on in the house at that time. Describe how you have 
to hurry up for the school 



82 


HANDBOOK OF EVALUATION IN ENGLISH 


SCORING KEY AND MARKING SCHEME 


Q. No. 

1 2 3 4 5 6 

7 

8 9 

10 

II 

12 

13 

14 

Ans 

B C A D C B 

D 

A A 

D 

C 

B 

D 

A 

Marks 

1 1 I 1 1 1 

1 

1 1 

I 

1 

1 

I 

1 

QNo 

Expected answer 





Value 

points 


Marks 

(') 

(2) 





(3) 


W 

15 

beautify 





'/i 



16 

confident 








17 

useful 





'A 



18 

madness 





A 


2 

19 

Either read this book or give it to me 





1 



20 

Since It is raining take an umbrella 
with you/take an umbrella with you since 

it IS raining 



1 


2 

21 

As soon as the bell rang we went out of 

the 

class 



1 



22 

Chinu IS too tired to cUmb the mountain, 





1 



23 

He asked if it was raining heavily. 





1 



24 

Deena asked Deepa, “Why are you singing so 

loudly’7 



1 



25 

This picture was brought by my father 





1 


5 


26, Punctuation of-you wont tell him will you 


(a) Capital Y of you 

(b) Apostrophe m won’t 

(c) Comma after him 

(d) Question mark at the end of the sentence 

The punctuated sentence is like this 
You won’t tell him, will you'' 


'/2 

'A 

A 

A 2 


27 A 

28 B 

29 B 

30 C 

31 C 

32, D 

33, missing 


34, set out 
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35 gradually 

36 at once 

37 Story writing 

The marks are divided for the following elements, 
Relevance of content 
Appropriate vocabulary and structure 
Spelling and punctuation 

38 Letter )Vritmg 

The marks are divided for the following elements 

Address and date 

Salutation and subscription 

Relevance of content 

Appropriate Vocabulary and Structure 

Spelling and Punctuation 

39 Composition fVntmg 

Grade the composition on a five point scale 
The corresponding marks are given below 


Grades 

Description 

Marks 

A 

Very Good 

11-12 

B 

Good 

9-10 

C 

Average 

6-8 

D 

Poor 

3-5 

E 

Very poor 

0-2 


The points to be seen in a composition arc 
1 Content relevance, 

2. Organization of the material 
3 Appropriate Vocabulary and structure. 

4, Spelling and punctuation 


1 

1 10 


2 

3 

I 6 


1 

1 

1 

2 


7 


12 


Decide the grade On the basis of total impression of the composition based on the above four components 
and then award the marks accordingly For example award ‘A’ grade or 11-12 marks to a composition which 
shows. 

1 A perfect control of the structural pattern of the language. 

2 Originality of ideas and adequate and relevant content matter 

3 Appropriate vocabulary 

4 Perfect organization with appropriate paragraphing 

5 No spelling and punctuation errors 

Use the full marks range 0-12. There is no upper or lower limit Marks from 0-2 and 11-12 should however 
be low in frequency- 
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QUESTION-WISE ANALYSIS 


S' 

Objective 

Specijicanon 

Content UmtjSub-Unit 

ToriTi 

Marks 

Esn- 

Esti- 

No 




of 

Allotted 

mated 

mated 





Queslion'\ 


Time 

Difficulty 








Level* 

1 

2 

3 

4 

5 

6 

1 

8 

I 

Knowledge 

Recognises 

Determiners 

O 

1 

35 mts 

B 

2 

—do— 

—do— 

Determiners 

0 

1 

for 

B 

3 

—do— 

—do— 

Prepositions 

0 

1 

questions 

B 

4. 

—do— 

—do— 

—do— 

o 

1 

1 to 26 

B 

5 

—do— 

—do— 

—do— 

o 

1 


C 

6 

—do— 

—dp— 

Tenses/modals 

o 

1 


B 

7 

—do— 

—do— 

—do— 

o 

1 


A 

8, 

—do— 

—do— 

—do— 

o 

1 


B 

9 

—do— 

—do— 

—do— 

o 

1 


B 

10 

—^do— 

—do— 

—do— 

o 

1 


A 

11. 

—do— 

—do— 

Conjunctions 

o 

I 


C 

12 

—do— 

—do— 

—do— 

o 

1 


B 

13 

—do— 

—do— 

Word order 

0 

1 


B 

14 

—do— 

—do— 

—do— 

0 

1 


B 

15 

—do— 

Recalls 

Word Formation 

VSA 

'/= 


A 

16 

—do— 

—do— 

—do— 

VSA 

16 


B 

17 

—do— 

—do— 

—do— 

VSA 

16 


C 

18. 

—do— 

—do— 

—do— 

VSA 

'A 


B 

19 

Expression 

Uses approxi¬ 
mate structure 

Synthesis 

VSA 

1 


B 

20 

—do— 

—do— 

—do— 

VSA 

I 


B 

21 

Expression 

Uses app¬ 
ropriate 
structure 

Transformation 

VSA 

1 


B 

22. 

—do— 

—do— 

—do— 

VSA 

1 


B 

23 

—do— 

—do— 

—do— 

VSA 

1 


B 

24. 

—do— 

—do— 

—do— 

VSA 

1 


A 

25. 

—do— 

—do— 

—do— 

VSA 

1 


C 

26 

Knowledge 

Recalls 

Punctuation (4 items) 

VSA 

2 


B 

27 

Comprehension 

Interprets 

Unseen passage 

O 

1 


B 

28. 

—do— 

—do— 

—do— 

0 

1 


B 

29 

—do— 

Infers 

—do— 

O 

1 

20 mts 

A 

30. 

—do— 

Identifies 

—do— 

O 

1 

for the 

B 



relation- 




unseen 




ship. 




passage 


31 

—do— 

Infers 

—do— 

0 

1 


B 

32 

—do— 

Identifies 

relationship. 

—do— 

o 

1 


C 

33 

—do— 

Locates 

—do— 

VSA 

I 


B 

34 

—do— 

—do— 

—do— 

VSA 

1 


A 

35 

—do— 

—do— 

—do— 

VSA 

1 


C 

36 

—do— 

—do— 

—do— 

VSA 

I 


B 
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3? 

Expression 

Uses appro- 

Story writing 

E 6 

30 mts 

B 



pnate vo- 



for the 




cabulary and 



Essay 




structure 



Type 


38, 

Knowledge- 

Recalls and 

Letter writing 

E 1 

questions 

B 


Expression 

uses appro- 







pnate vo- 







cabulary and 







structure 





39 

Expression 

Uses appro- 

Composition 

E 12 

30 mts 

B 



apriate 



for the 




vocabulary 



Essay Type 




and structu- 



question 




res 






fO = Objective type 
VSA = Very Short Answer Type 
SA = Short Answer Type 
E - Essay Type 


5 mts for revision 

♦A = Difficult 
B = Average 
C = Easy 
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BLUE PRINT 


Unit : Tenses Class : X 

Max. Marks : 30 Time : 40 Minutes 


Objectives 

Knowledge 


Comprehension Expression 

Total 

Form of 
Questions 






£ 

SA ysA 

0 

E SA 

VSA 0 E SA VSA 


Content 






Simple Past 

7(7) 

3(3) 



10(10) 

Present Perfect 

7(7) 

3(3) 



10(10) 

Past Perfect 

6(6) 

4(4) 



10(10) 

Sub-Total 

20(20) 10(10) 



Total 

30(30) 




30(30) 

Notes ! Figures within brackets indicate the number of questions and figures outside the brackets indicate 

marks ♦denotes that 

marks have 

been 

combined to 

form one question 


Summary . Essay(E) 

No 


Marks 

Scheme of Portions x 


Short Answer(SA) 

No 


Marks 

Scheme of Section x 


Very Short Answer(VSA) No 20 


Marks 20 



Objective(O) 

No 10 


Marks 10 




30 30 


Unit Test 
TENSES 

Class : X 

Max. Marks : 30 Time : 40 Mts. 

Instructions 

I, All questions are compulsory. 

II, Each question carries one mark 

III Be quick in answering the question 

Test 

1-10 Below are given 10 sentences with blanks and four choices A, B, C and D 'Write 
the letter of the choice A, B, C or D which best completes the sentence in the 
brackets piovided at the right hand side 
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1. Yesterday I _ an old friend in the market 1 

A, met 

B have met 
C had met 

D was meeting ( ) 

2 I _ my work when Raju came to see me 1 

A have done 

B had done 
C did 

D would do ( ) 

3 “I _ one exercise. Should 1 start another'^” asked the student 1 

A had finished 

B finished 
C would finish 

D have finished. ( ) 

4 When I was in Pachmarhi, 1 _ mangoes everyday, 1 

A had eaten 

B ate 

C was eating 

D have eaten ( ) 

5 Vinod doesn’t want to see this movie He _ it already 1 

A saw 

B, had seen 

C has seen 

D was seeing ( ) 

6 She _ for only half-an-hour, when she felt giddy. 1 

A. danced 

B has danced 

C had danced 

D will have danced ( ) 

7 I _ all the clothes by hand because the washing machine was not 

working 1 

A washed 

B have washed 
C was washing 

D had washed ( ) 

8. “Now that you _ the house, you must call your family quickly,” 

said Anurag to his firend 1 
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A, found 

B. have found 
C had found 

D find ( 

9 By the end of the day the ladies_only a handful of clothes for 

flood victims 
A collected 
B have collected 
C were collecting 

D. had collected ( 

10, If Sudheer _ to my advice, he would have been a doctor now 

A listended 

B have listened 
C had listened 

D, would listen ( 

11-20 Fill in the blanks in the following sentences by putting the verbs given m bracket 
in their proper forms: li 

11. We _ (spend) our last vacations in Ranikhet. 

12 Yesterday Neeraj _(ring up) from Agra to wish Happy Birthday to me 

13. We don’t have to wait for long now The plane _ (already arrived) 

14 I _ (book) the Maruti car two years ago, It hasn’t came yet. 

15. I don’t remember if I _ (read) this novel 

16 By SIX O’ clock yesterday, the officers_(count) the votes in 50 ballot boxes 

17 We _ (pack) our luggage and are ready to start. 

18 Vinod found the paper after he _ (searched) the whole house 

19 Anu said to me, “Don’t worry I _ (take) my medicine already,” 

20 Meera_(borrow) three books from me last year and never returned their 

21-30 Fill in the blanks in the following passage by putting the verbs given in brackets i 
their proper forms Write your answers in the space given below the passag( 

1 

One night after supper I_(leave) my room m the hotel and wei 

out for a walk. It was quite dark and there were very few people on the roai 

Suddenly a man came running towards me, bumped into me and quickly_ 

_(run) past me. After half a minute or so, when I put my hand into my pock( 
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to take out my watch, I couldn't find the watch. I thought at once that the man 

who _ (bump) into me a minute ago _ (pick) my pocket 

I could still see him running, so I ran as fast as I could and caught him 

“You are a thief, You_(steel) my watch,” I said “Give it to me or I 

will call the police.” 

The man said, “You are mistaken, sir I_(not steal) your watch” 

“Yes, you have, “I said I was sure that he _ (do) it 

The man then took out a watch from his pocket, thrust it into my hand and 
went off quickly 

I_(return) to my room I switched on the light and went to the 

table. What a surprise I had when I saw that there on the table was my watch I 
had forgotten to take it with me when 1 went out, and the man, fearing the police, 
_ (part with) his own watch 

“What a mistake I have made” 1 said to myself, “I_(do) a great wrong 

to an innocent man 

I must find the man and ask his pardon before I leave this town 

21 .22 .. . . 23... . 24. 

25 . 26 .27 . 28 . 

29 . 30. 

(21) (22) (23) (24) (25) (26) (27) (2B) (29) (30) 

SCORING KEY AND MARKING SCHEME 

Scoring Key 


QNo 


1 2 

3 4 

5 6 7 8 

9 10 

Key 


A B 

D B 

C C A B 

D C 

Marks 


1 I 

1 1 

1111 

1 1 

Marking Scheme 

QNo 

Expected AnawerJ 

Marks 

Q.No 

Expelled 4)iiU'eri 

Marks 

11, 

spent 

1 

22 

ran 

1 

12 

rang up 

1 

23 

had bumped 

1 

13 

has already arrived 

1 

24 

had picked 

1 

14. 

booked 

1 

25 

have stolen 

1 

15, 

have read 

1 

26 

have not stolen 

1 

16 

had counted 

1 

27 

had done 

1 

17 

have packed 

1 

28 

returned 

1 

18. 

had searched 

1 

29 

had parted with 

1 

19 

have taken 

1 

30 

have done 

1 


20 borrowed I 

21 left 1 
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QUESTION-WISE ANALYSIS 


s 

No 

1 

Objective 

2 

Specification 

3 

Content Uml/Sub-Untt 

4 

Form 

of 

Qiiestton't 

5 

Marks 
A Holed 

6 

Estt- 

mated 

Time 

7 

Estt- 

mated 

Difftculiy 

Level* 

8 

1 

Knowledge 

Recognizes 

Simple past 

0 

1 

10 mts 

C 

2, 

—do— 

—do— 

Past perfect 

0 

1 

to do 

B 

3 

—do— 

—do— 

Present perfect 

0 

1 

questions 

B 

4 

—do— 

—do— 

Simple past 

0 

1 

1 to 10 

B 

5 

—do— 

—do— 

Present perfect 

0 

1 


B 

6 

—do— 

—do— 

Past perfect 

0 

1 


A 

7 

—do— 

—do— 

Simple past 

0 

1 


B 

e 

—do— 

—do— 

Present perfect 

0 

1 


B 

9 

—do— 

—do— 

Past perfect 

0 

1 


B 

10 

—do— 

—do— 

Past perfect 

0 

1 


B 

11 

-do— 

-do— 

Simple past 

VSA 

1 

10 mts 

C 

12 

—do— 

—do— 

Simple past 

VSA 

1 

to do 

B 

13 

—do— 

—do— 

Present perfect 

VSA 

1 

questions 

B 

14 

—do— 

—do— 

Simple past 

VSA 

1 

from 

B 

15, 

—do— 

—do— 

Present perfect 

VSA 

1 

11 to 20 

A 

16 

—do— 

—do— 

past perfect 

VSA 

1 


A 

17 

—do— 

—do— 

Present perfect 

VSA 

1 


B 

IB 

—do— 

—do— 

Past perfect 

VSA 

1 


B 

19 

—do— 

—do— 

Present perfect 

VSA 

1 


B 

20 

—do— 

—do— 

Simple past 

VSA 

1 


C 

21 

—do— 

—do— 

Simple past 

VSA 

1 

15 mts 

B 

22 

—do— 

—do— 

Simple past 

VSA 

1 

to do 

B 

23 

—do— 

—do— 

Past perfect 

VSA 

1 

questions 

B 

24 

—do— 

—do— 

Past perfect 

VSA 

1 

horn 

B 

25 

—do— 

—do— 

Present perfect 

VSA 

1 

21 to 30 

B 

26 

—do— 

—do— 

Present perfect 

VSA 

1 


B 

27 

—do— 

—do— 

Past perfect 

VSA 

I 


B 

2B 

—do— 

—do— 

Simple past 

VSA 

I 


B 

29 

—do— 

—do— 

Past perfect 

VSA 

1 


B 

30 

—do— 

—do— 

Present perfect 

VSA 

1 


B 


5 mts for revision 

to = Objective type 
VSA = Very Short Answer Type 
SA = Short Answer Type 
E = Essay Type 


♦A — Difficult 
B = Average 
C = Easy 
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In Celebration of Being Alive 
Dr Christian Barnard 

More and more, as I near the end of my career as a heart surgeon, my thoughts have 
turned to the consideration of why people should suffer Suffering seems so cruelly 
prevalent in the world today Do you know that of the 125 million children born this 
year, 12 million are unlikely to reach the age of one and another six million will die 
before the age of five'^ And, of the rest, many will end up as mental or physical cripples. 

My gloomy thoughts probably stem from an accident I had a few years ago One 
minute I was crossing the street with my wife after a lovely meal together, and the next 
minute a car had hit me and knocked me into my wife She was thrown into the other 
lane and struck by a car coming from the opposite direction 

During the next few days in the hospital I experienced not only agony and fear but 
also anger I could not understand why my wife and I had to suffer 1 had eleven broken 
ribs and a perforated lung My wife had a badly fractured shoulder Over and over, 1 
asked myself, why should this happen to us'^ 1 had work to do, after all, there were 
patients waiting for me to operate on them My wife had a young baby who needed her 
care 

My father, had he still been alive, would have said “My son, it’s God’s will That’s 
the way God tests you Suffering ennobles you—makes you a better person” 

But, as a doctor, 1 see nothing noble in a patient’s thrashing around in a sweat- 
soaked bed, mind clouded m agony Nor can I see any nobility m the crying of a lonely 
child in a ward at night 

1 had my first introduction to the suffering of children when I was a little boy One 
day my father showed me a half-eaten, mouldy biscuit with two tiny tooth marks in it. 
And he told me about my brother, who had died several years earlier He told me about 
the suffering of this child, who had been born with an abnormal heart, If he had been 
born today, probably someone could have corrected that heart problem, but in those 
days they didn’t have sophisticated heart surgery And this mouldy biscuit was the last 
biscuit my brother had eaten before his death 

As a doctor, I have always found the suffering of children particularly 
hearbreaking—especially because of their total trust in doctors and nurses. They believe 
you aie going to help them If you can’t they accept their fate They go through 
multilating surgery, and afterwards they don’t complain 

One morning, several years ago, I witnessed what I call the Grand Prix of Cape 
Town’s Red Cross Children’s Hospital It opened my eyes to the fact that I was missing 
something in all my thinking about suffering—something basic that was full of solace for 
me 

What happened there that morning was that a nurse had left a breakfast trolley 
unattended And very soon this trolley was commandeered by an intrepid crew of two—a 
driver and a mechanic The mechanic provided motor power by galloping along behind 
the trolley with his head down, while the driver, seated on the lower deck, held on with 
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one hand and steered by scraping his foot on the floor The choice of roles was easy, 
because the mechanic was totally blind and the driver had only one arm 

They put on quite a show that day Judging by the laughter and shouts of 
encouragement from the rest of the patients, it was much better enteitainment than 
anything anyone puts on at the Indianapolis 500 car race, There was a grand finale of 
scattered plates and silverware before the nurse and ward sister caught up with them, 
scolded them and put them back to bed 

Let me tell you about these two The mechanic was all of seven years old One night, 
when his mother and father were drunk, his mother threw a lantern at his father, missed 
and the lantern broke over the child’s head and shoulders he suffered severe third-degree 
burns on the upper part of his body, and lost both his eyes At the time of the Grand 
Prix, he was a walking horror, with a disfigured face and a long flap of skm hanging 
from the side of his neck to his body. As the wound healed around his neck, his lower 
jaw became gripped in a mass of fibrous tissue The only way this little body could open 
his mouth was to raise his head When I stopped by to see him after the race, he said, 
“You know, we won”. And he was laughing. 

The trolley’s driver I knew better A few years earlier I had successfully closed a hole 
in his heart He had returned to the hospital because he had a malignant tumour of the 
bone A few days before the race, his shoulder and arm were amputated, 

There was little hope of his recovering After the Grand Prix, he proudly informed 
me that the race was a success. The only problem was that the trolley’s wheels were not 
properly oiled, but he was a good driver, and he had full confidence in the mechanic. 
Suddenly, I realized that these two children had given me a profound lesson in 
getting on with the business of living. Because the business of living is joy in the real 
sense of the word, not just something for pleasure, amusement, recreation The business 
of living is the celebration of being alive 

I had been looking at suffering from the wrong end You don’t become a better 
person because you are suffering; but you become a better person because you have 
experienced suffering We can’t appreciate light if we haven’t known darkness Nor can 
we appreciate warmth if we have never suffered cold These children showed me that it’s 
not what you’ve lost that’s important. What is important is what you have left, 
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BLUE PRINT 

Unit: In Celebration of Being Alive (Prose) 
Max. Marks : 25 


Class : X 
Time : 40 Mts. 


objectives 


Knowledge 



Comprehension 


Expression 

Total 

Form of 
Questions 

E 

tiA VSA 

0 

E 

SA 

VSA 

0 

E SA VSA 


Content 










Language Content 


1(1) 

4(4) 






5(5) 

Textual Content 

3(1)* 



3(1)* 

2(2)* 

4(4) 

2(2) 

2(-)‘ 

2(-)* 

2(-)* 

20(10) 

Sub Total 

3(1) 

1(1) 

4(4) 

3(1) 

2(2) 

4(4) 

2(2) 

4(-) 2(2) 

25(15) 

Total 


8(6) 



11(9) 


6(-) 

25(15) 


Note . Figures within brackets indicate the number of questions and figures outside the brackets indicate 
marks ‘denotes that marks have been combined to form one question 
Summary ; Essay(E) No 2 Marks 10 

Short Answer(SA) No 2 Marks 4 

Very Short AnSWer(VSA) No 5 Marks 5 

Objective(O) No 6 Marks 6 


15 


25 


In Celebration of Being Alive 


Marks: 25 Time: 40 mts. 

Instructions 

I All questions are compulsory 

II Read the questions carefully before answering them, 

III Marks are indicated against each question. 

Test 

The following questions have four answers each marked A, B, C and D Write the 
letter of the correct answer alongwith the serial number of the question 

I. "A few days before the race, his shoulder and arm were amputated " 1 

The word ‘amputated’ means 
A wounded 
B. injured 
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C fractured 
D cut off. 

2, “Suddenly I realized that these two children had given me a profound lesson in 
getting on with the business of living 1 

The word ‘profound’ here means 
A tiue 
B new 
C. deep 
D special 

3 “If he had been 
problem,” 

Here ‘probably’ 

A possibly 
B kindly 
C usually 
D certainly 

4 “But in those days they did not have sophisticated heart surgery ” I 

The word ‘sophisticated’ means 

A improved 
B modern 
C, latest 
D simplified 

5 Dr Barnard’s brother died because he had 1 

A, met with an accident 

B. eaten a mouldy biscuit 
C some mental disease 

D an abnormal heart 

6 Dr Barnard felt great agony and fear after the accident which he and his wife 

had met with because 1 

A he had eleven broken ribs and a perforated lung 

B. his wife had fractured her shoulder and could not look after their baby 
C he could not operate upon his patients 
D of all the above reasons. 

7-11 Read the following passage carefully and answer questions 7 to 11 given after it 
Let me tell you about these two The mechanic was all of seven years old One 
night, when his mother and father were drunk, his mother threw a lantern at 
his father, missed and the lantern, broke over the child’s head and shoulders 
He suffered severe third-degree burns on the upper part of his body and lost 
both his eyes 


born today probably some one could have corrected that heart 

1 


means 
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7 Write one woid for ‘mother and father’ 1 

8 Why did the boy’s father and mother fight"? 1 

9 Who was the lantern aimed at"? 1 

10 Where was the boy hit? 1 

11. What caused the loss of the boy’s eyes? 1 

12-13 Answer the following questions in 25-30 words each 

12 Why did Christian Barnard find the surfering of children particularly heart¬ 
breaking'? 2 

13, In spite of the handicaps the two boys-the blind mechanic and the one-armed 

driver-ran a race with great zeal What quality of their character is seen 

in this"? 2 

14-15 Answer the following questions in 100-120 words. 


14 Describe the ‘Grand Prix of Cape Town’s Red Cross Children’s Hospital’ 5 
15, What truth did the two boys help Dr Barnard realize in the end? 5 

SCORING KEY AND MARKING SCHEME 

Q No 12 3 4-5 6 

Key D C A A D D 

Marks I 1 1 I 1 1 


Marking Scheme 


QNo 

Outline Answer 


Value Points 

Marks 

7 

Parents 


1 


B 

Because both were drunk 


1 


9 

The boy’s father 


1 


10 

Head and shoulder 


1 


11 

The breaking of the lantern 

on his head/third-degree burns 

1 


12 

Because children have total 
themselves to any treatment 

trust in the doctors and submit 
They accept their fate 

cont,—1 
exp —1 

= 2 

13 

Their positive attitude towards life and ability to enjoy every 
bit offered by life. 

coni,— 1 
exp —1 

= 2 
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14 —a breakfast trolly was left unattended in the hospital 
—two children—one blind and the other with one arm 

commandeered the trolley 

—the blind took the role of a mechanic and provided the motor 
power by pushing the trolley with his head down 
—the boy with one arm acted as the driver and steered the trolley 
by scraping his foot on the floor cont —3 = 5 

—they were given a lot of encouragement by other patients exp —2 

15 —the business of living is joy in the real sense 

—one becomes a better person when one has known suffering as 
we cannot appreciate light if we have not known darkness 
—the children showed Dr Bernard that its not important what cont—3 =5 

you have lost but what is important is what you have left exp —2 


QUESTION WISE ANALYSIS 


QNo 

Objective 

Content 

Specification 

Form 

of 

question] 

Marks 

Diff 

level* 

Time 

1 

Knowledge 

Language 

Recognizes 

O 

1 

B 

8 mts for 0 

2 

,, 


11 

0 

] 

C 

question 

3 

tl 



0 

1 

B 


4 




0 

1 

A 


5 

Comprehension 

Text 

Grasps idea 

0 

1 

C 


6 

Comprehension 

1) 


0 

1 

B 


7 

Knowledge 

Language 

Recalls 

VSA 

I 

C 

10 mts for VSA 







B 

3 

questions 

8 

Comprehension 

Text 

Grasps idea 

VSA 

I 

B 


9 

,, 

,, 

,, 

VSA 

I 

C 


10, 




VSA 

1 

C 


11 

11 



VSA 

1 

B 


12 

Knowledge + 

,, 

Recalls + 

SA 

2 

B 

5 mts for SA 


Expression, 


Expresses 




question 

13 

Comprehetl- 

„ 

Interprets 

SA 

2 

B 



Sion + 


and 






Expression 


Expresses 





14 

Knowledge + 

II 

Recalls and 

E 

5 

B 

12 mts, for E 


Expression 


Expresses 




questions 

15. 

Comprehensiont 

,, 

Interprets and 

E 

5 

A 



Expression 


Expresses 






5 mts for revision 

|0 = Objective type 
VSA = Very Short Answer Type 
SA = Short Answer Type 
E = Essay Type 


*A = Difficult 
B = Average 
C = Easy 
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Coromandel Fishers 

Rise, brothers, rise, the wakening skies 
Pray to the morning light, 

The wind lies asleep in the arms of the dawn 
like a child that has cried all night 
Come, let us gather our nets from the shore, 
and set our catamarans free, 

To capture the leaping wealth of the tide, 
for we are the sons of the sea 
No longer delay, let us hasten away 
in the track of the seagull’s call. 

The sea is our mother, the cloud is our brother, 
the waves are our comrades all 
What though we toss at the fall of the sun 
Where the hand of the sea-god drives'’ 

He who holds the storm by the hair 
will hide in His breast our lives 
Sweet IS the shade of the coconut glade, 
and the scent of the mango grove, 

And sweet are the sands at the full O’ the moon 
with the sound of the voice we love 
But sweeter, 0 brothers, the kiss of the spray, 
and the dance of the wild foam’s glee, 
Row, brothers, row to the blue of the verge, 
Where the low sky mates with the sea 
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BLUE PRINT 


Unit: Coromandel Fishers (Poem) Class : IX 

Max. Marks : 20 Time : 40 mts. 


ObjecUves 


Knowledge 

Comprehenston 


Expression 

Total 

Content 

Form of 
Questions 

E SA VSA O 

E Jfyt VSA 

O 

E SA VSA 


Textual 

Content 



6(6) 

5(5)* 

4(4) 

5(-)* 

20(15) 

Sub-Total 



5(5)* 6(6) 

4(4) 

5(-)* 


Total 



15(15) 


5(-) 

20(15) 


Notes . Figures within brackets 

indicate the 

number of questions and figures outside 

the brackets 

marks *denotes that 

marks have 

been combined to 

form one question 


Summary ; Essay(E) 

No. 

— 

Marks — 

Scheme of Portions 

Nil 

.Short Answer(.SA) 

Nn 

5 

Marks 10 

■Scheme of Section 

Nil 

Very Short Answer(VSA) No 

6 

Marks 6 



Objective(O) 

No 

4 

Marks 4 





15 

20 




Coromandel Fishers 


Max. Marks: 20 


Time; 40 minutes 


Instructions; 

I All questions are compulsory 

II Read the questions carefully before you answer them 
III Marks are indicated against each question 

Test 


1-4. The following questions have four answers A, B, C and D Select the correct 
answer and write its letter alongwith the serial number of the question. 

1. The fishermen are close to the 1 

A. fishes 
B mango grove 
C sea 

D coconut glade, 
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2. When do the fishermen go for fishing'^ 1 

A. when the wind has cried all night 

B, when the skies wake up. 

C at the fall of the sun 

D at the full of the moon 

3 Why do the fishermen call the sea their mother‘d 1 

A It provides them with their livelihood 

B It holds them in their breasts when they die 
C They sail their catamarans on the sea. 

D. The waves and the spiay of the sea give them joy. 

4 Which of the following lines shows that the fishermen love the sea? 1 

A Row, brothers, row to the blue of the verge, where the low sky mates with the 

sea, 

B. The sea is our mother, the cloud is our brother The waves are our comrades 
all, 

C He who holds the storms by the hair will hide m his breast our lives 
D Come, let us gather our nets from the shore, and set our catamarans free 

5-6 Answer the following in one sentence each, 

“Row, brothers, row to the blue of the verge, where the low sky mates with the 
sea” 

5 What IS meant by ‘verge’? 1 

6 Why IS ‘the verge’ called blue? 1 

7-13. Read the following stanzas and answer the questions given after them, 

7-10 “Come let us gather our nets from the shore 
and set our catamarans free. 

To capture the leaping wealth of the tide, 
for we are the sons of the sea. 

No longer delay let us hasten away 

in the track of the seagull’s call”. 


7 What IS meant by “setting our catamarans free” 2 

8, What does the “leaping wealth of the tide” refer to'? 1 

9. Which line tells us that the fishermen are in a hurry"^ 1 

10 Why do the fishermen follow the seagull’s calP 1 

11-13. “What though we toss at the fall of the sun 
where the hand of the sea-god drives'^ 

He who holds the storm by the hair 
will hide m his breast our lives” 
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11, What does the fall of the Sun refer to'? I 

12. What docs the poetess mean when she says that 

‘the sea-god holds the storm by the hair’ 2 

13. What does the last line of the above stanza mean? 2 

14-15, Answer the following in 20-25 words. 

14, Why do the fishermen find the ‘kiss of the spray' and the ‘dance of the wild foam’ 

sweeter than other natural surroundings'? 2 

15 ‘The wind lies asleep in the arms of the dawn like a child that has cried all 
night.’ 

Why IS the wind compared to a child"? 2 


Scoring Key and Marking Scheme 


Q No 

1 

2 

3 

4 

Key 

C 

B 

A 

B 

Marks 

I 

1 

1 

1 


Marking Scheme 


QJ^o 

Expected Answers 

Value poirtls 

Marks 

5 

The horizon or where we see the sky meeting the sea. 


I 

6 

The sky and the sea both are of blue colour. 


I 

7 

To untie the boats and put them on the sea for sailing 

cont —1 

= 2 

8 

Fishes 

exD —1 

1 

9 

No longer delay let us hasten away 


1 

10 

The seagull's go where there are fishes 


1 

11 

Sunset 


I 

12 

The storm may break out at any time, as, the sea-god is holding 
the storm with a. hair which is very weak and can break at any time 

cont —1 
exp —1 

= 2 

13 

That if they die they will drown and be hidden in the depths of 
the sea 

cont —1 
exp —1 

= 2 

14 

The sea provides them with their livelihood, while the other things 
gives them joy. Everything connected with sea is sweeter as compared 
to other things, 

contd —1 
exp —1 

= 2 

15 

Like a child the wind also has moods which change quickly, 
sometimes it cries i e , it is stormy and rough and sometimes it is 
asleep i e., calm and quiet 

cont—1 
exp —1 

= 2 
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QUESTION-WISE ANALYSIS 


S No 

Objective 

Specification Content 

Unilj Sub- 
Unit 

Form 

of 

question] 

Marks 

allot- 

ed 

Esti~ Estimated 
mated Difficulty 
Time Level* 


1 

Compre- 


Identifies Coromandel fishers 

O 


1 

5 mts for 

C 


hension 


relationship (Poem) 




question 


2 

J] 


interprets 

0 


1 


C 

3, 

li 


Infers 

0 


1 

1—4 

B 

4 

1) 


Interprets 

0 


1 


B 

5 

>1 


Grasps meaning 

VSA 


1 

5 mts for 

B 

6 



Infers 

VSA 


1 

questions 

A 

7 

Comp & 

Exp 

Interprets and 

SA 


2 

5 and 6 

B 




expresses 




8 mts for 


8. 

Comp 


Interprets 

VSA 


1 

questions 

C 

9 

11 


Locates 

VSA 


1 

7-10 

B 

10 



Infers 

VSA 


1 


A 

11 

,, 


Interprets 

VSA 


1 

8 mts for 

C 

12 

Comp & 

Exp 

Interprets and 

SA 


2 

questions 

A 




expresses 




11-13 


13, 

II 


,, 

SA 


2 


B 

14 

n 


Infers, compares 

SA 


2 

5 mts 

B 




and expresses 






15 

'■ 


■’ 

SA 


2 

5 mts. 

A 


4 Mts for revision 


to = Objective type 
VSA = Very Short Answer Type 
SA = Short Answer Type 
E = Essay Type 
*A = Difficult 
B = Average 
C = Easy 


The Sniper 

Liam O’ Flaherty 

The long twilight faded into night Dublin lay enveloped in darkness but for the dim 
light of the moon that shone through fleecy clouds, casting a pale light over the streets 
and the dark waters of the Liffcy Around the besieged Four Courts the heavy guns 
roared Here and there through the city, machineguns and rifles broke the silence of the 
night on lonely farms Republicans and Free Staters were waging civil war. 

On a roof-top near O’Connel Bridge a Republican sniper lay watching Beside him 
lay his rifle and over his shoulders were slung a pair of field-glasses. His face was the face 
of a student, thin and serious, but his eyes had the cold gleam of the fanatic. They were 
deep and thoughtful, the eyes of a man who is used to look at death. 
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He was eating a sandwich hungrily He had eaten nothing since morning He had 
been too excited to eat He finished the sandwich, and taking a flask of whiskey from his 
pocket, he took a short draught Then he returned the flask to his pocket He paused for 
moment, considering whether he should risk a smoke It was dangerous The flash might 
be seen in the darkness, and there weie enemies watching He decided to take the risk 
Placing a cigarette between his lips, he struck a match, lit the cigarette hurriedly and put 
out the light, Almost immediately, a bullet flattened itself against the parapet of the loof 
The sniper took another whiff and put out the cigarette Then he swore softly and 
crawled away to the left 

Cautiously he raised himself and peered over the parapet. There was a flash and 
bullet whizzed over his head He dropped immediately He had seen the flash It came 
from the opposite side of the street 

He rolled over the roof to a row of chimney pots in the rear, and slowly drew himself 
up behind it, until his eyes were levelled with the top of the parapet There was nothing to 
be seen—just the dim outline of the opposite house top against the blue sky His enemy 
was well concealed 

Just then an armoured car came across the bridge and advanced slowly up the street 
It stopped on the opposite side of the street. Fifty yards ahead The sniper could hear the 
dull panting of the engine. His heart beat faster It was an enemy car He wanted to fire, 
but it was useless His bullets would never pierce the steel that covered the grey monster. 
Then round the corner of a side street came an old woman, her head covered by a 
tattered shawl She began to talk to the man in the turret of the car She was pointing to 
the roof where the sniper lay An informer. 

The turret opened A man’s head and shoulders appeared looking towards the 
sniper. The sniper raised his rifle and fired The head fell heavily on the turret wall The 
woman darted towards the side street. The sniper fired again The woman whirled round 
and fell with a shriek into the gutter 

Suddenly from the opposite roof a shot rang out and the sniper dropped his rifle 
with a curse The rifle clattered to the roof The sniper thought the noise would wake the 
dead He stopped to pick the rifle up He couldn’t lift it His forearm was dead 
“Christ”, “he muttered, “I’m hit ” 

Dropping flat onto the roof, he crawled back to the parapet With his left hand he 
felt the injured light forearm The blood was oozing through the sleeve of his coat There 
was no pain—just a deadened feeling as if the arm had been cut off 

Quickly he drew his knife from his pocket, opened it by pressing it against the 
parapet, and ripped open the sleeve. There was a small hole where the bullet had lodged 
in the bone It must have fractured it He bent the arm below the wound The arm bent 
easily He ground his teeth to overcome the pain 

Then taking out his first aid packet, he ripped it open with his knife He broke the 
neck of the iodine bottle and let the bitter liquid drip into the wound A violent fit of 
pain swept through him He placed the cotton pad over the wound and wrapped the 
bandage round it He tied the ends with his teeth 
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Then he lay still against the parapet, and closing his eyes, he made an effort of will 
to overcome the pain 

In the street beneath all was still The armoured car had retired speedily over the 
bridge, with the machine gunner’s head hanging lifeless over the turret The woman’s 
corpse lay still in the gutter 

The sniper lay still for a long time nursing his wounded arm and planning escape. 
Morning must not find him wounded on the roof The enemy on the opposite roof made 
escape impossible. He must kill that enemy but he could not use his rifle He had only a 
revolver to do it Then he thought of a plan. 

Taking off his cap, he placed it over the muzzle of his rifle. Then he pushed the rifle 
slowly upward over the parapet, until the cap was visible from the opposite side of the 
street Almost immediately there was a shot, and a bullet pierced the centre of the cap 
The sniper slanted the rifle forward. The cap slipped down into the street. Then catching 
the rifle in the middle the sniper dropped his left hand over the roof and let it hang, 
lifelessly After a few moments he let the rifle drop to the street Then he sank to the roof, 
dragging his hand with him 

Crawling quickly to the left, he peered up at the corner of the roof His trick had 
succeeded The other sniper, seeing the cap and rifle fall, thought that he had killed his 
man. He was now standing before a row of chimeny pots Looking across, with his head 
clearly outlined against the western sky 

The Republican sniper smiled and lifted his revolver above the edge of the parapet 
The distance was about fifty yards—a hand shot in the dim light, and his right arm was 
paining him like a thousand devils He took a steady aim His hand trembled with 
eagerness Pressing his lips together he took a deep breath and fired He was almost 
deafened with the noise and his arm shook with the recoil 

Then when the smoke cleared he peered across and uttered a cry of joy His enemy 
had been hit He was swaying unsteadily over the parapet m his death agony. He 
struggled to keep his feet, but he was slowly falling forward, as if m a dream The rifle fell 
from his grasp, hit the parapet, fell over, bounced off the pole of barber’s shop beneath 
and then clattered on the pavement. 

Then the dying man on the roof crumpled up and fell forward The body turned over 
and over m space and hit the ground with a dull thud Then it lay still 

The sniper looked at his enemy falling and he shuddered The lust of battle died m 
him He was filled with remorse The sweat stood out m beads on his forhead Weakend 
by his wound and the long summer day of fasting and watching on the roof, he felt sick 
at the sight of the shattered body of his dead enemy His teeth chattered, he began to 
mutter senselessly to himself, cursing the war, cursing himself, cursing everybody 
He looked at the smoking revolver in his hand, and with an oath he hurled it to the 
roof at his feet The revolver went off with a loud bang and the bullet whizzed past the 
sniper’s head He was frightened back to his senses by the shock His nerves steadied The 
cloud of fear scattered from his mind and he laughed 

Taking the whiskey from his pocket, he emptied it at a diaught. He felt reckless 
under the influence of the spirits He decided to leave the roof now and look for his 
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company commander to report Everywhere around was quiet. There was not much 
danger in going through the streets He picked up his revolver and put it in his pocket 
Then he crawled down through the sky-light to the house underneath. 

When the sniper reached the street he felt a sudden curiosity as to the identity of the 
enemy sniper whom he had killed. He decided that he was a good shot, whoever he was. 
He wondered if he knew him. Perhaps he had been in his own company before the split 
in the army He decided to risk going over to have a look at him He peered around the 
corner into O’ Connel Street In the upper part of the street there was heavy firing, but 
around here all was quiet 

The sniper darted across the street A machine-gun tore up the ground around him 
with a hail of bullets, but he escaped He threw himself face downward beside the corpse. 
The machine-gun stopped 

Then the sniper turned over the dead boy and looked into his brother’s face 
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The Sniper 


Max. Marks ; 25 Time ; 40 mts. 

Instructions 

I All questions are compulsory 

II Read the questions carefully and answer in neat and legible handwriting. 

Ill Marks are indicated against each question 

Test 

1-3 The following questions have four answers each, A, B, C and D. Write the letter of 
the correct answer along with the serial number of the question 

1 ‘Suddenly from the opposite roof a shot range out and the sniper dropped his rifle 
with a curse’. 1 

He cursed because 
A his rifle had fallen 
B he had to stay hungry 
C he was hit 
D his brother was killed. 

2, ‘On a roof top near O’Connel Bridge a Republican sniper lay wathching’ 1 
He was there to 
A welcome his friends 
B shoot at the enemies 
C see that nobody went around 
D shoot any one in sight 

3 ‘He paused for a moment, considering whether he should risk a smoke’ 1 
What was the nsk'^ 

A risk of his catching fire 
B risk of being killed 
C, risk of enemies coming 
D risk of being seen 

Answer the following in one sentence each 

4 ‘He was eating a sandwich hungrily He had eaten nothing since morning’ 


Why hadn’t the sniper eaten anything"' 1 

5, Why did the sniper shoot the old woman'' 1 

6, Why couldn’t the sniper pick-up the rifle from the roof? I 

7, Who did he actually kill when he was trying to escape? 1 
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Answer the following questions in 25-30 words each 

8 What did the sniper look like'' 2 

■ 9 Why does the wntei say that the sniper’s eyes were ‘the eyes of a man who is used 
to look at death’? 2 

10, Why did the sniper want to know the identity of the enemy he had 
killed'' 2 

Answer the following in 100-120 words 

11 How was the Republican Sniper wounded'' 

What did he do to check the bleeding'' 6 

12 Why did the lust of battle die m the sniper'' 

What IS it that the writer wants to bring out by the story ‘The Sniper"' 6 


SCORING KEY AND MARKING SCHEME 


Q No 
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Key 
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B 
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Marks I 1 1 


Marking Scheme 
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Expected Answ'ei 

Value points 
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he had been loo busy at his lookout-post 
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he was badly wounded in his (right) arm 
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his brother 
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8 

—he looked like a student 
—hib face was thin and serious 
—his eyes were deep and thoughtful 

cont —1 
exp —1 

= 2 

9 

—he had been a soldier for long and did not care for the life of an 
enemy 

—he had neither love for life nor fear of death 

cont —1 
exp —1 

= 2 

10 

—The sniper was impiessed by the other sniper He decided that he 
was a good shot 

—He had a sudden curiosity to know who he was and whether he 
knew him, and whether he belonged to his group befoie 

cont —1 
exp —1 

= 2 
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11 —received the bullet from the opposite roof 

—dropped his rifle, crawled back to the parapet 

—ripped open his sleeve with his knife and put iodine into the cont —3 

wound cont —-3 

—bandaged using his teeth 

12 —The sniper looked at his enemy falling and he shuddered He 

was filled with remorse, 

—Weakened by the day long fasting, by his wound, he felt sick at the 
sight of the body and all the lust of the battle died m him 
—through this story the writer wants to bring out the futility and evil 
of war In war you end up killing strangers who had done no 
wrong to you and you also end up killing you own lived ones cont —3 

unknowingly exp —3 
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